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ABSTRACT 
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Author HAN WEI 
Degree MASTER OF EDUCATION 
Academic Year 2023 
Thesis Advisor Doctor Thammachot Aeamtussana  
Co Advisor Assistant Professor Dr. Pasana Chularut  

  
This study aims to investigate the relationship between academic motivation, academic self-

efficacy, learning interest, emotions, learning habits, student-teacher relationship and parental social support 
and to investigate the factors that affect the academic motivation of secondary vocational students in China. 
They are academic self-efficacy, learning interest, emotions, learning habits, student-teacher relationship, 
and parental social support. The participants were 266 students of secondary vocational school. The 
research instruments were questionnaires. The data was analyzed by the Pearson Product Moment 
Correlation Coefficient and Stepwise Multiple Regression Analysis. The results were as follows: According to 
the correlation analysis method. It can be concluded that academic motivation of secondary vocational 
students is significantly positively correlated with academic self-efficacy (X1), learning interest (X2), and 
student-teacher relationship (X5) at a level of 0.5, and that there is a significant positive correlation between 
academic motivation and social support from parents (X6) at a level of 0.01. Academic motivation of 
vocational students is significantly negatively correlated with emotions (X3) and study habits (X4). This 
means that the dependent variable may increase or decrease when the independent variable changes, and 
it may be changed by external factors. According to the stepwise regression analysis of the results, there are 
four factors that affect the academic motivation of vocational students in China: academic self-efficacy (X1), 
learning interest (X2), learning habits (X4), and student-teacher relationships (X5). The results show that 
emotions (X3) and social support from parents (X6) have no significant effect on academic motivation. The 

unstandardized coefficients of the predictor were written as an equation as follows: Ŷ = .792+ .592 X1+ .166 
X2 + .124 X5+ (-. 093 X4). The standardized coefficients of the forecaster were written as an equation as 
follows: Z = .573 X1 + .124 X5 + .135 X2+ (- .081 X4). 

 
Keyword : academic motivation, secondary vocational students, academic self-efficacy 
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CHAPTER 1  
INTRODUCTION 

Background   
Academic motivation is crucial because it determines how students approach 

academic projects, how much time and effort they devote to them, and how diligently 
they work to complete them (Tasgin & Coskun, 2018). Students are more motivated to 
learn when they are more informed about what, why, and how to study, not just the 
minutiae of any one subject. Students are more inclined to their favorite subjects and 
show higher learning motivation (Wilkesmann et al., 2012). 

Academic motivation promotes learning by giving students clear learning goals, 
and academic motivation makes learners proactive and persistent in seeking relevant 
learning information. Students with high academic motivation can maintain a serious 
attitude toward their studies over a long period. Academic motivation refers to the entire 
driving force that students possess and that can produce, ensure, and steer learning 
activities in order to meet anticipated learning objectives. Students' learning is intense 
and ongoing when they are motivated to learn (Wardani et al., 2020). 

Academic motivation is the driving force behind learning, a positive attitude 
toward learning, a desire to learn new things, and a willingness to put in effort and time. 
If a student is enthusiastic and proactive in taking action, they are allegedly driven. 
However, the student is said to be not motivated if they do not feel up to taking action on 
a particular task. When a student gets some kind of reward or praise, he will be 
interested and enthusiastic about learning, encouraging him to study more actively and 
proactively. 

The intrinsic and extrinsic components of academic motivation do not clash 
with one another. An additional selective incentive does not undermine intrinsic 
motivation even when pupils are already motivated for that reason (Wilkesmann et al., 
2012). Instead than anticipating external prizes or presents under any pressure or 
compulsion, intrinsic motivation encourages a person to engage in academic pursuits 
for the pure enjoyment, challenge of doing so (Richard et al., 2001). Students that are 
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intrinsically motivated significant and activity in their studies. Consideration must be 
given to intellectual, emotional, and social maturity in order to develop intrinsic 
motivation for learning (Gunawan et al., 2019) 

Extrinsic motivation can be described by factors like getting something in 
return, rising in society, enjoying others' favor, or avoiding punishment. Additionally 
external is the motivation for the learning process. This inducement is genuine. It should 
be based on the prevailing natural tendencies or reactions (Tezci et al., 2015). The 
effect of extrinsic academic motivation is weak and transient, while the effect of intrinsic 
academic motivation is continuous and robust, which can promote learning. 

Vocational secondary students are the builders and followers of the new era. 
They are directly connected with the future and development of a country. At present, 
the development of vocational secondary education faces many difficulties. First of all, 
the quality of students in vocational secondary schools is consistently below average 
and the enrollment rate is low. These students have a limited cultural base and poor 
learning abilities. They do not have a supportive learning environment or excellent 
teaching quality, so it is difficult for them to develop proper academic motivation, 
academic self-efficacy, learning interest and stable emotions, as well as cultivate 
optimistic learning attitudes and habits. Some students sit in the classroom but hold not 
a book but a cell phone; they do not learn knowledge but popular TV programs and 
video games; they do not listen to the teacher's teachings but trendy music. Students at 
this age are immature; their minds are extremely vulnerable to the influence of others. 
And in their perception, smoking is a cool behavior. They go to the bathroom together in 
groups to smoke in secret. They fall in love with each other and then move on to loving 
relationships, which affects their studies and makes them unmotivated. Although this 
phenomenon only occurs in some high school students, educators need to pay 
attention. 

From my observation, they do not have good study habit, which leads to a lack 
of interest in learning; they tend to avoid when they encounter difficulties; and they 
always think that they are unable to complete a task. Some students have low self-
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efficacy because they believe that they are unable to complete a task, such as learning 
or remembering a task, or because they believe that they can complete the required 
activity but are unable to achieve the desired result due to the influence of others. 
Students' emotions may also be influenced by external factors, such as nervousness 
and anxiety about exams, dejection due to unsatisfactory results, lack of energy or peer 
influence, etc. Due to the above circumstances, students who lack  

motivation and direction in their learning process will drop out of school and 
integrate into society at an early age. In addition, there are other factors that pose great 
difficulties to secondary vocational education. As for the relationship between students 
and teachers, it is important to build a healthy connection between the two main groups 
of the school. Some teachers have simple and outdated teaching methods, they teach 
students in a traditional way, they have no sense of individualized teaching, and they 
also do not set a good example. Some teachers cannot get along with each other, 
cannot talk and communicate with students equally, so students are afraid of the 
teacher and think that it is difficult to talk to him and that he is unreachable. 
Inappropriate teaching behaviors and methods make students rebellious, which leads to 
a decrease in students' motivation to learn. Most of the students I deal with come from 
remote rural areas and have been separated from their parents since childhood. Many 
students never come out of their parents' shadow because their original family has a 
great influence on them, which leads them to repeat their parents' mistakes in life, 
dating, or family relationships. Family members, especially parents, play an important 
role in supporting student learning. Parental behavior directly affects children's growth 
and learning. Some parents ask too much of their children and put tremendous pressure 
on them. When students do not meet their parents' expectations, they become frustrated 
and have low self-esteem. Many parents lack self-confidence and concern for students’ 
learning, which is very detrimental to students' enthusiasm and self-esteem. They cannot 
get support and recognition from their parents and then gradually give up. Inappropriate 
student-teacher relationships and parents' social relationships lead to boredom, anxiety, 
and depression. 
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Self-efficacy is a central motivational variable in social cognitive theory and can 
affect the choice of activities, effort, and persistence (Schunk & Pajares, 2010). Students 
who are confident in their ability to succeed persevere in difficult situations and rapidly 
bounce back from failure. By persevering through difficult situations, they come out 
stronger from the situation (Bandura, 1994). 

Secondly, learning interest can motivate students. Interest has two kinds of 
motivational effects: First, interest plays a role in supporting, promoting, and facilitating 
the activity in which the student is involved. Once the student is interested in something 
or an activity, he or she wants to touch, explore, and acquire it. Second, interest 
prepares the student for the learning activity that follows. "Interest is a kind of emotion"; 

when students have a strong sense of pleasure, superiority, and learning needs 
during and after learning, learning interest will be formed and maintained. New 
emotional experiences and cognition will influence the interest in the subsequent study. 
However, if the students form a stable cognition of the study and experience positive 
emotions for a long time, they can also form a stable interest in the study. 

Scholars at home and abroad put forward different models of interest 
development, but they all show that interest is developing and changing, from budding 
to maturity, from instability to stability. Therefore, the strength or weakness of academic 
motivation also depends on whether students can maintain emotional stability during the 
learning process. 

Developing good study habits is conducive to improving students" learning 
efficiency, being proactive in completing their learning tasks, listening and note-taking in 
class, improving concentration, and improving academic motivation when students have 
a strong desire for knowledge. 

Establishing a positive relationship between teacher and student also 
determines the strength and continuity of students" academic motivation, and teachers 
can set specific, achievable goals to help learners stay focused and motivated. It is 
essential to set both short-term and long-term goals that are realistic and meaningful. 
Curiosity and a challenging approach to learning can keep learners engaged and 
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motivated. Teachers can ask challenging questions that are within students" abilities to 
seek new information and explore new ideas, allowing them to become more competent 
and creative. Educators can also develop students" brains by engaging them in fantasy 
and virtual activities. It promotes the student-teacher relationship and enhances 
students" intrinsic motivation. In this era of looking at academic qualifications, social 
support subliminally affects students" motivation to learn. Secondary school students are 
in danger of being eliminated at any time. Society has little tolerance for them, making 
them think they are eliminated and their study no longer has value. Thus they drop out of 
school and withdraw from school. 

Regarding social support, family members, especially parents, play an 
essential role in supporting students" learning. Parents" behavior directly impacts their 
children's growth and learning. Parents must be patient in dealing with their children, 
who are eager to be understood and desire to be valued and must be patient listeners 
and guide their children in the right direction. Parental support enables children to 

experience more and stronger positive emotions. Parental support enables 
children to feel encouraged and affirmed. Moreover, according to psychologist Maslow, 
when people's need for respect is met, they can be confident in themselves, and being 
enthusiastic about things assures them that their psychological needs are met. They feel 
a stronger sense of self-worth, which also enhances academic motivation. 

In the existing literature, most studies are about college and high school 
students, but few are on secondary vocational students. Meanwhile, most studies on the 
academic motivation of secondary vocational students only focus on a particular 
subject, and the relationship between academic motivation and other factors needs to 
be targeted more. That is why interested in this topic and desire to focus on this study. 

As a guide, a teacher should fully understand the meaning of motivation and 
apply it to teaching, and it is essential to focus on students" behavior. Why do some 
students prefer to avoid learning? Why don't they have a solid motivation to learn? Do 
they need to be more interested in learning? Have they yet to develop good study 
habits? Does their home environment have a strong influence on them? Why do some 



  
 

6 

students need help staying in school? Why do they drop out of school and skip school? 
Is there a problem with the teacher-student relationship? Is it because they do not have 
a positive attitude toward learning? Motivation affects students" learning and future 
development. 

In addition, these students are in late adolescence and have intense 
psychological self-consciousness and a desire to be recognized by the outside world. 
When they fluctuate psychologically, it is not easy to maintain academic motivation. 
These practices are very detrimental to the cultivation of academic motivation of 
secondary school students. In addition, negative emotions in society also has an impact 
on students. The employment situation of graduates is complex, and some employers 
attach too much importance to the educational background, which leads to the negative 
psychological state of secondary school students. They believe that they have relatively 
low educational attainment and weak competitiveness, so there is no value in studying. 
Nowadays, competition for innovation, technology, and strength is becoming 
increasingly fierce, and it is also a competition for talent and education. Making students 
aware of the importance of learning and cultivating academic motivation is the key to 
achieving academic success. 

Research Questions 
1. What is the relationship between academic self-efficacy, learning interest, 

emotion, learning habits, student-teacher relationship, parental social support, and 
academic motivation? 

2. What factors are affected academic motivation? 

Research Objective 
1.To investigate the relationship between academic self-efficacy, learning 

interest, emotion, learning habits, student-teacher relationship, parental social support 
and academic motivation. 
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2.To investigate the effects of academic self-efficacy, learning interest, emotion, 
learning habits, student-teacher relationship, parental social support on academic 
motivation. 

Significance of Research 
This study focuses on the importance of academic motivation for students and 

the multiple factors that affect it. For students, this study can help them realize that 
academic motivation is the fundamental and cornerstone of learning, and lay a good 
foundation for their subsequent learning life; for teachers, this study can help them 
establish correct teaching concepts, improve teaching quality, let them reflect on the 
shortcomings of their own behavior in the teaching process, and provide ideas for 
building a harmonious student-teacher relationship; for schools, it can better improve 
the level of secondary vocational education, fully implement the relevant national 
policies, and cultivate high-quality skilled talents to meet the needs of social 
development; for the society, it can make people better understand secondary 
vocational education and reduce the prejudice and employment discrimination against 
the development of secondary vocational education; for the subsequent research in 
related fields, the study of the relationship between various factors provides them with 
new research perspectives and methods. 

Scope of Study 
Population 

The study sample consists 15 classes of students in the grade 11 of 
secondary vocational students in China, with a total number of 795 students. 

Samples 
Out of 795 students, I selected five classes totaling 266 music students as 

the study sample. 

Research Variables 
Independent variable: 
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1.Academic self-efficacy 
2.Learning interest 
3.Emotion 
4.Learning habit 
5.Student-teacher relationship 6. 
6.Parental social support 
7.Dependent variable: Academic motivation 

Definition of Terms 
Academic motivation: is part of the motivation to have students as the goal and 

subject, present in the teaching and learning activities, with lasting behavior and innate 
drive. Enables students to achieve their learning goals. 

Academic self-efficacy: refers to students' speculations and judgments about 
their ability to perform a particular learning behavior. It is a self-judgment of one's ability 
to accomplish learning goals and tasks in the learning process. 

Learning interest: refers to the psychological tendency of an individual to 
actively investigate certain things or conduct specific activities and generate positive 
emotional experiences in them. 

Emotion: It is a physiological and psychological state resulting from thinking, 
feeling, and behavior performance, a broad phrase that refers to a collection of 
subjective cognitive experiences, an individual's attitude toward objective things, and 
the related behavioral reactions. 

Learning habits: refer to automated behaviors that students gradually develop 
over time during their  learning practices and do not require willful effort or  supervision. 

Student-teacher relationship: refers to the shared interpersonal relationship that 
exists between professors and students throughout educational and teaching activities, 
including their position, function, and attitude toward one another. 
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Parental social support: refers to parents giving students moral or material help 
and support. The availability of resources parents can provide their children to help 
them cope with problems. 

Framework of Study 
 

 

Research Hypotheses 
1. Academic self-efficacy, learning interest, emotion, learning habits, student-

teacher relationship, and parental social support were related to the academic 
motivation of Secondary Vocational School students in China. 

2. Academic self-efficacy, learning interest, emotion, learning habits, student-
teacher relationship, and parental social support were affected on academic motivation 
of Secondary Vocational School students in China. 
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CHAPTER 2  
LITERATURE REVIEW 

Academic Motivation 
Definitions of motivation 
The word motivation comes from the Latin word movere (to move). Joint 

remarks about motivation as something that gets us moving, keep us working and helps 
us finish tasks reflect the idea of movement. However, the exact nature of motivation is 
disputed and has many different definitions. For now, it has been assumed that inner 
forces, persistent traits, rewards, beliefs, and effects motivate people. The process of 
starting and maintaining goal-directed behaviors is called motivation (Schunk & 
DiBenedetto, 2020). 

Humans have an innate urge or drive called motivation that can cause, direct, 
and organize their conduct. This has to do with making an effort to fulfill alleged physical 
and spiritual requirements (Wardani et al., 2020).An internal mechanism is a motive that 
energizes, guides, and sustains conduct (Reeve, 2018). Aminah and Nugraha (2021) 
defined motivation as an internal condition that arouses, directs, and maintains behavior. 
Motivation is the process of making a start, guiding, and maintaining goal-oriented 
behavior. It leads individuals to take action to achieve a goal or to fulfill a need or 
expectation. Motivation is an internally energized state that leads to conduct that is goal-
directed. Motivation can appear in various settings, including the school, playground. 
When motivated, one may take an activity seriously or take it lightly. Although there may 
be differences in motivation, goal-directed behaviors are the fundamental concept 
(Schunk & Usher, 2012). 

Freud saw motivation as psychological energy. He thought that forces 
withinthem determined a person's behavior. Motivation is very similar to Freud's concept 
of tribe, which comes from the German term meaning driving power. Although tried was 
translated as instinct, its connotation seems to be more akin to drive (Schunk & Usher, 
2012). 
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Desires and aspirations to succeed are described as qualities or markers of 
motivation (Herpratiwi, 2022). In learning, motivation is a mental force that moves and 
guides attitudes and individual acts (Triarisanti & Purnawarman, 2019). According to 

Houssave's definition of motivation, motivation is the driving force and 
conduct that underlies strength (Gopalan et al., 2017). Being motivated is when a 
person believes that uncontrollable external forces are directing their behavior 
(Wilkesmann et al., 2012). 

Definitions of academic motivation 
The desire to academic motivation is a component of motivation. Because 

of this, it will become more apparent when viewed in the context of general motivation. 
Learning motivation refers to the entire driving force that students possess that can 
produce, ensure, and steer learning activities to meet anticipated learning objectives. 
Students learning is intense and ongoing when they are motivated to learn. The overall 
motivating factor in students that raises, maintains continuity, and gives direction for 
learning activities so that students' learning objectives are expected to be attained is 
motivation in teaching and learning activities (Wardani et al., 2020). 

The notion of human needs states that learning motivation refers to satiating 
needs. Asvio (2022) discusses how motivation and learning are related. According to 
him, the desire to academic motivation is the process that imparts the spirit of learning, 
direction, and persistence in behavior. According to Manurung (2022), motivated 
behavior is sustained, energetic, and focused action. Winkel (2003) describes learning 
motivation as the overarching drive that propels students to take charge of activities and 
give instructions for learning activities. Academically speaking, academic motivation 
refers to a student's need, desire, obligation, and aspiration to take part in the learning 
process and succeed. Various academics' interpretations of "motivation" are found in the 
literature mentioned above. 

To sum up, that motivation is an internal condition and process that guides, 
directs, and sustains behavior. It is an inner force to motivate or inspire a person to 
perform a specific behavior. Motivation is the need and expectation to achieve a 
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specific goal, the wish and desire to succeed. It is an inner positive mental activity, a 
desire for a goal. Motivation as psychical energy, spiritual needs, and mental drive that 
moves. Among the definitions above, some high-frequency terms appear in these 
definitions, which we can see as common ground, like guides, directs, behavior, goal, 
intrinsic, motivated, needs, and desire... A person is said to be motivated if he is 
enthusiastic and positive to take action. In contrast, a person is deemed unmotivated if 

he believes he cannot take action on a specific assignment. In the case of 
fully understanding the term motivation, applying this concept to learning produces 
academic motivation. Regarding the definition of motivation in different kinds of 
literature, academic motivation is an innate drive for students to provide the right 
direction for learning activities by achieving desired learning goals. Academic 
motivation is students' desire, need, wish, and obligation to succeed in engaging in 
learning. It is energetic, focused, persistent behavior with intensity and continuity, and 
academic motivation meets the needs. Motivation in students can move and direct 
students toward the goals they want to achieve. Motivation and learning are two very 
closely related things. Academic motivation is part of having students as the goal and 
subject, present in the teaching and learning activities, with lasting behavior and overall 
driving force. Enables students to achieve their learning goals. 

Importance of academic motivation 
Academic motivation is crucial because it benefits how students approach 

their coursework, how much time and effort they devote to it, and how much they put 
into finishing it (Tasgin & Coskun, 2018). Putri et al. (2021) contend that both intrinsic 
motivation and extrinsic motivation influences and a combination of the two influence 
learning motivation. Individual capabilities, ideals, and physical and spiritual conditions 
are internal elements within the person. In contrast, social support is an external aspect 
from outside the person (Putri et al., 2021). The realization depends on motivation to 
learn. Students must be capable of motivating themselves in order to reach such goals. 
Therefore this is why they must (Herpratiwi & Ahmad, 2022). To learn, students need to 
be inspired. For students to be motivated to learn, it is crucial to direct learning 
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activities, foster learning enthusiasm, and make them aware that there is a learning 
journey. This involves making students aware of their position at the beginning, middle, 
and end of learning as well as the strength of their learning efforts in comparison to their 
peers (Zimmerman, 2000). 

Implementing the learning process in the classroom must consider 
academic motivation in education. Highly motivated students have lots of enthusiasm for 
educational pursuits. The way a person performs an activity or task is tied to their level 
of motivation; the more intense and focused that motivation is, the more successful a 
student's academic motivation will be (Aditya, 2020). Students are more motivated to 
study if they have a greater understanding of what they are doing and why they are 
doing it, rather than just the specifics of a particular discipline. Students are more 
inclined to their favorite subjects and show higher academic motivation (Wlodkowski & 
Ginsberg, 2017). 

Each person's learning process is successful and continues as long as they 
are motivated. This suggests that the individual's accomplishment and learning results 
will be higher the more motivated they are to learn (Aditya et al., 2020). 

Motivation is an essential factor affecting learning (Herpratiwi & Ahmad, 
2022). Academic motivation is an efficient principle in education. discovered that those 
with higher academic motivation tended to persevere in completing challenging 
activities, whereas people with lower motivation levels chose to stick with simple ones. 
Most behaviors that demonstrate academic motivation include requesting difficult 
assignments, aiming to learn to mastery, and choosing projects that demand much 
effort. With high academic motivation, students put forth much effort to finish challenging 
activities and accomplish their objectives. 

Components of academic motivation 
The intrinsic and extrinsic components of academic motivation do not clash. 

An additional selective incentive does not undermine intrinsic motivation even when 
pupils are already motivated (Wilkesmann et al., 2012). 
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Extrinsic and intrinsic motivation can be considered two opposite endpoints 
of a continuum. There is no direct correlation between intrinsic and extrinsic motivation; 
nonetheless, the higher the intrinsic motivation, the lesser the extrinsic motivation 
(Lepper & Iyengar, 2005). Extrinsic motivation is the drive to pursue an objective; 
intrinsic motivation is the drive to engage in an activity for its own sake. Contextual 
intrinsic motivation refers to how people regard activities and can alter over time and in 
response to environmental changes. Individuals can have varying levels of intrinsic and 
extrinsic drive at any time. These reasons are not fundamentally unique and can all be 
found on different scales, from high to low. According to research, intrinsic motivation 
can foster learning and success more effectively than extrinsic incentives (Schunk & 
DiBenedetto, 2016). Intrinsic motivation is the need to act that results from an internal 
force. In other words, people are driven to act in a certain way without the help of any 
outside forces. When students diligently work to complete learning assignments out of a 

sense of need and a desire to accomplish their actual goals, this is a sign 
that they are intrinsically driven to learn. Examples of inspiration from within oneself 
include always wanting to learn more about something, wanting to be known by the 
teacher, and showcasing one's skills (Permana et al., 2022). 

An individual who engages in an activity out of personal pleasure or delight 
without anticipating an external reward is said to be motivated internally. It does not 
depend on outside input; (Deci & Ryan, 2000). According to Ryan & Deci (2016), 
intrinsic motivation results from a person acting on an inherent, natural interest. Innate 
drive is the desire to do something for its own sake. People with intrinsic motivation 
complete activities because they love doing them. Its reward is task involvement, not 
explicit rewards or any extrinsic restraints (Schunk & DiBenedetto, 2016). 

Extrinsic motivation is active motivation triggered by outside factors 
(Wardani et al., 2020). An individual's participation in an activity to get a reward is linked 
to external motivation (Harackiewicz et al., 2016). Receiving a reward, rising in rank, 
winning others' favor, or avoiding punishment are a few examples of external 
motivations. Additionally, external is the motivation for the learning process. This 
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inducement is genuine. It should be based on the prevailing natural tendencies or 
reactions (Tezci et al., 2015). Extrinsic motivation is the desire to carry out an action in 
order to achieve a goal. Extrinsically driven people engage in activities because they 
think doing so will lead to favorable outcomes, such as a reward, teacher praise, or the 
avoidance of punishment. 

Extrinsic motivation refers to an activity carried out for motives other than 
one's own. These outside factors may be incentives or penalties: People act in specific 
ways to achieve specific outcomes, such as receiving physical rewards or avoiding a 
threatened penalty (Saeid & Eslaminejad, 2017). Extrinsic motivation is not a genuine 
feeling or desire within students to learn (Wardani et al., 2020). 

Performance of academic motivation 
Students that are academically driven value education and learning, love 

learning, and take pleasure in activities that support learning. In class, paying attention, 
structuring one's thoughts, rehearsing the information to be learned, and making notes 
to aid in future study, assessing their level of understanding, and asking for help when 
needed are all learning activities that motivated students are more likely to engage in. 

Additionally, they are more likely to hold upbeat views on the value of 
education and their own capabilities. Make a learning-friendly emotional atmosphere for 
your students. When completed all at once, these exercises improve learning (Schunk & 
DiBenedetto, 2016). In contrast, students require greater encouragement to become 
more methodical in their study habits. They might not arrange or practice the subject in 
class and be inattentive. It's possible to take notes carelessly or not at all. When they 
don't comprehend what is being taught, don't think they can learn, feel nervous and 
distracted, they cannot check their understanding or seek assistance (Schunk & Usher, 
2012). 

Measurement Method of academic motivation 
One of the most used tools for gauging students' enthusiasm for studying is 

the Academic Motivation Scale (AMS). The scale was initially comprised of 28 items on a 
seven-point Likert scale. Twenty-eight four-choice items using a Likert scale were 
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included in the research questionnaire. Intrinsic motivation components, extrinsic 
motivation components (12 items), and motivation components (4 items) were this 
measure's three different sorts of components. (Vakilimofrad et al., 2021). 

Academic self-efficacy 
Definitions of self-efficacy 

Self-efficacy is beliefs regarding one's capacity to learn or perform 
behaviors at predetermined levels. Self-efficacy, or efficacy expectations, is a person's 
inner conviction that they can perform and complete tasks (Malkoç & Mutlu, 2018). 
According to Artino et al. (2012), self-efficacy is "people's assessments of their abilities 
to devise and implement the strategies required to achieve specified results.". 

Definitions of academic self-efficacy 
Academic self-efficacy measures students' confidence in their ability to 

study or complete an academic task in a particular subject area. A student's confidence 
that they can learn or complete new academic activities, typically within a particular 
educational topic, is called academic self-efficacy (Foulstone & kelly, 2019). Students 
with low academic self-efficacy worry about their impression or assessment of their 
ability to achieve a specific goal (Zulkosky, 2009). 

Academic self-efficacy is a person's assessment of his or her capacity to 
meet the objectives in a particular field. A person who believes in their ability to carry out 
and 

finish tasks is said to be self-efficacious. Student academic self-efficacy is 
the topic. The degree to which a person believes they can successfully fulfill educational 
tasks is the subject of this idea. It is crucial to kids' success and motivation in the 
classroom. With high self-efficacy, students decide to study harder and stick with 
challenging assignments longer. They choose to engage in activities that can help them 
advance their knowledge, skills, and talents in various academic disciplines. 

In conclusion, higher academic self-efficacy is associated with improved 
performance on academic tasks and better marks than weaker academic self-efficacy. 
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This is because they are like to set challenging goals, put in the effort, and persist 
through difficulties. Academic self-efficacy is also a predictor of future success. 
Students are more inclined to pursue higher education with confidence in their 
academic ability, achieve their career goals, and be successful in their chosen fields. 

Importance of academic self-efficacy 
Academic self-efficacy can have a significant impact on motivation. People 

with high self-efficacy levels will work on projects that help them advance their abilities. 
However, those with poor self-efficacy will not take on tasks that could teach them new 
abilities. Seeing how others complete a task can make pupils feel incompetent and 
discourage them from attempting it themselves. Friends constitute a significant source 
of self-efficacy for adolescents between 12 and 16. If their companions are not strongly 
driven to learn, adolescents' academic self-efficacy is likely to suffer (Schunk & Mullen, 
2012). Adolescents who witness the academic success of their peers also experience a 
corresponding rise in academic self-efficacy. The study discovered that teenagers with 
higher social and academic self-efficacy between the ages of 14 and 18 also had higher 
life satisfaction five years later. This is evidence that the sense of self-efficacy acquired 
in youth is long-lasting. Individuals with solid academic self-efficacy frequently have 
various job options, demonstrating the importance of this trait even after graduation. 
People who have a high level of professional self-efficacy typically have successful 
careers. Broken or weak peer relationships can negatively impact the development of 
personal efficacy since peers play a crucial role in the development and validation of 
self-efficacy. When under stress, those who have a great sense of confidence in their 
ability to solve problems remain incredibly effective in their analytical thinking, in 
contrast  to those  who  have doubts  (Bandura & Wessels, 1994). Students 

who require assistance digesting knowledge may think they need more 
skills and feel more confident about learning than those who are confident in their 
abilities. In social cognitive theory, academic self-efficacy is a crucial factor influencing 
activity selection, effort, and persistence (Schunk & Pajares, 2009). A high sense of 
effectiveness improves well-being and human achievement. a lot of confidence People 
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regard complex occupations as difficulties to be overcome rather than risks to be 
avoided. Such a productive perspective promotes innate interest and thorough 
immersion in tasks (Stiggins, 2009). 

The relationship between academic self-efficacy and these motivational 
indices in academic environments is nuanced. Compelling data suggest that academic 
self-efficacy can affect students' learning, motivation for accomplishment, and academic 
results (Foulstone & kelly, 2019). A student can build a sense of academic self-efficacy 
through mastering a skill, watching someone else master it, receiving positive feedback 
about mastering it, or using physiological cues. Academic self-efficacy impacts how 
people see themselves, feel about themselves, and act (Zulkosky, 2009). Numerous 
studies demonstrate how self-efficacy affects academic motivation. 

People who feel highly competent in a certain subject are more driven to 
succeed (Bandura & Locke, 2003) because they believe they can succeed and are, 
therefore, more willing to put effort into it. Individuals with a strong sense of self-efficacy 
are more likely to push themselves forward in the face of challenges to achieve goals 
(Feltz et al., 2008). For instance, People with strong academic self-efficacy are more 
willing to enroll in challenging courses because they feel their efforts will be rewarded . 
High self-efficacy people are more likely to think they have everything under control. 
Once individuals feel in control of a situation, they are more likely to commit to specific 
actions. People who with a high sense of self-efficacy are more assured in their capacity 
to address issues, so they are better at invoking their cognitive resources and making 
better decisions, especially when faced with challenges and setbacks (Schwarzer & 
Fuchs, 1996). 

Relationships between academic self-efficacy and academic 
motivation 
Academic self-efficacy was recognized by klassen et al. (2010) as a 

particular form of learning motivational variable. Learners are driven because they value 
learning 
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tasks, have high levels of self-efficacy, work hard to accomplish their goals, 

and are persistent when faced with complex tasks (Bandura, 1993; Pintrich, 2003). 
Academic self-efficacy is linked to academic motivation because participants with high 
levels of self-efficacy reported having more significant goals they aspired to achieve. 
Those with a strong sense of academic self-efficacy in a particular field are more 
motivated to succeed (Bandura & Locke, 2003) because they believe they can succeed 
and are, therefore, more willing to put effort into it. Individuals with a strong sense of self-
efficacy are likelier to push themselves forward in the face of challenges to achieve 
goals (Seo & Ilies, 2009). For example, individuals with high academic self-efficacy are 
more likely to take challenging courses because they believe their efforts will be 
rewarded. Students with high academic self-efficacy are typically more driven to learn 
and excel in the classroom. Their sense of control over their academic results increases 
their desire to put forth effort and persevere in facing difficulties. Students' perceptions 
of their capacity to excel in academic assignments are gauged by their academic self-
efficacy. Peers can also be influenced by academic self-efficacy. 

According to Runyon et al. (2018), self-efficacy is closely related to effort 
and task perseverance. When they possess the necessary skills, people who have 
strong self-efficacy beliefs are more likely to persevere at a task and put out effort in the 
face of hardship. However, some evidence suggests that when pupils are still learning 
the necessary abilities, self-doubts may encourage learning. Self-doubt inspires learning 
but prevents skillful application of previously learned techniques. According to Salomon 
(1984), When the activity was deemed difficult, students with high efficacy levels were 
more likely to be cognitively engaged in their studies, but they were less inclined to exert 
effort and were less involved when the activity was viewed as accessible. 

Performance of academic self-efficacy 
Low academic self-efficacy individuals may avoid a task; participants who 

are confident in their abilities are more inclined to participate. Practical students put in 
more effort and persevere longer than those with doubts, especially when facing 
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challenges. To assess their level of academic self-efficacy, people learn about their 
actual performances, vicarious (observational) experiences, persuasion techniques, and 
physiological symptoms (Artino, 2012). Students' influences, such as goal setting, 
information processing, situational elements (such as rewards and instructor evaluation), 

and participation in activities, all have an impact. These elements give 
students clues about their performance, which they interpret as cues. When people 
believe they are competent or do well, their motivation and self-efficacy increase. 
Suppose students believe they can perform better by changing their approach (e.g., 
putting out more effort or applying successful task strategies). Failure or slow progress 
will only sometimes diminish self-efficacy and drive (Frankenhuis & Fraley, 2017). 

When they meet learning challenges, students that have low self-efficacy 
typically give up before even trying. Because they value learning tasks, have high levels 
of self-efficacy, work hard to accomplish their goals, and show perseverance when 
faced with challenging tasks, learners are driven (Rowell & Hong, 2013). Surprises, 
obstacles, and challenges may not result in subpar performance, just as talent, skill, and 
ability may not result in a superb performance. Instead, the motivational component that 
affects whether a performer copes well (or poorly) when her talents and abilities are 
pressured is the degree of academic self-efficacy (Reeve, 2018). 

Measurement Method of academic self-efficacy 
Based on Albert Bandura's Self-Efficacy theory, which he inserted within the 

context of Social Cognitive theory, the academic Self-Efficacy Scale is designed to 
evaluate the academic self-efficacy of secondary school pupils. The scale is based on 
the hypothesis that students' performance in each area of academic work will impact 
their total academic self-efficacy (Gafoor & Ashraf, 2016). The inclusion of 
representative items from each of the construct's dimensions, as well as expert 
assessments of the face validity, helped to ensure the validity of the content. Validity 
when compared to the "General Self-efficacy scale." (Gafoor & Ashraf, 2016). 
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Learning Interests 
Definitions of Interest 

Interest is defined as liking something and actively participating in it 
(Schraw & Lehman, 2001). The emotion that is most frequently present in daily 
functioning is interest (Izard, 1991). The word "interest" can refer to two different (though 
frequently co-occurring) sensations: the momentary experience of being mesmerized by 
something and the longer-lasting feelings that something is enjoyable and deserves 
further investigation. Therefore, interest is a psychological condition characterized by 

increased attention, effort, and emotion felt at a particular time (situational 
interest), as well as a consistent predisposition to come back to a particular thing or 
subject throughout time (Harackiewicz et al., 2016). 

Definitions of learning interest 
Learning interest is defined as an experiencing condition that is unique in 

learning and is characterized by attention, effortless engagement, and lovely sentiments 

(Wiśniewska, 2013). The desire or capacity for purposeful attention and liveliness that 
came with interest in learning eventually gave rise to a sense of enjoyment in the form of 
a shift in behavior or attitude toward knowledge and abilities. Students' sentiments of 
enjoyment and interest in their studies, their awareness of the importance of learning, 
their increased focus on what they have learned, and their active engagement in the 
activities all indicate their interest in learning (Ainley et al., 2002). 

The above scholars believe that interest is the emotion of liking something 
enjoyable. Interest as liking and fervent participation in an activity. For example, many 
people are interested in Chinese kungfu because they may have the dream of being a 
sword. People regard it as an extraordinary skill that is not only for self-defense but also 
for physical fitness. Therefore, they take the initiative to learn kungfu independently or 
from teachers. To sum up, interest is a positive emotion, a need, and a state of mind, 
which plays a significant role in forming and developing one's personality, life, and 
activities. 
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Importance of learning interest 
Learning interest has a significant impact on people's cognitive and 

emotional health. The literature on learning interest research has generally agreed that 
increased attention, concentration, and affect are characteristics of the psychological 
state of learning interest (Ainley et al., 2022). Learning interest influences academic 
motivation. Thus, putting much work and attention into raising and growing student 
learning interest helps boost student academic motivation (Herpratiwi & Ahmad, 2022). 

Characteristics of learning interest 
Interests are first generated under a particular circumstance, but after they 

are fully formed, people can pursue them on their own volition. Increased attention, 
effort, and affect are characteristics of the psychological state of interest at a given time 
and a lasting tendency to return to a specific item or subject over time (Herpratiwi & 
Ahmad, 2022). 

Components of learning Interest 
Personal interest: Personal interest refers to a person's enduring 

temperament, personality feature, or attribute (krapp, 2002). Typically, it is assumed that 
personal interest is focused on a particular activity or issue. For example interest in 
sports, music, dance), compared to curiosity, which is thought to be a trait of the more 
diffusely driven individual (Pintrich, 2003). People have the ability to actualize their 
interests, whereby their interests interact with fascinating environmental aspects to 
heighten interest (krapp, 2002). Individual interest is a content-specific psychological 
propensity (preference) that people have to repeatedly engage with certain classes of 
things, events, or ideas throughout time (Arikpo & Domike, 2015). 

The psychological condition of interest in a task or activity is known as 
situational interest (krapp, 2002). For instance, innovation, surprise and particular 
themes (Sari, 2014). Situational interest refers to the emotional response brought on at 
the time by external stimuli may have a momentary impact and barely modify one's 
knowledge and values. This kind of curiosity is frequently sparked by particular or 
alluring aspects of the environment and has the potential to result in a genuine state of 
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interest (Subramaniam, 2009). By using engaging texts, media, presentations, and the 
like, situational interest can be raised and is typically taken to be constant among 
persons (krapp, 2002). 

Measurement Method of learning interest 
The Academic Interest Scale for Adolescents (AISA) was created as the 

initial goal of the current study in order to measure several academic interest facets 
across different school disciplines among adolescents in the Chinese educational 
system. We anticipated obtaining a general academic interest scale for Chinese 
adolescents with a four-factor latent structure through the creation of items appropriate 
for various topic areas, expert input, cognitive interview, exploratory factor analysis 
(EFA), and confirmatory factor analysis (CFA) (Luo et al., 2019). 

Emotion 
Definitions of emotion 

Emotions are "social acts involving interactions with oneself and others." 
Emotions are biological, expressive, purposeful, and subjective occurrences. Emotions 
are fleeting, feeling-purposeful, expressive, and physical reactions that assist us in 

adjusting to the opportunities and difficulties we encounter during 
significant life events. Emotions are emotional states in part because they cause a 
certain feeling, like joy or wrath (O’regan, 2003; Reeve, 2018). The majority of 
researchers view emotions as motivating states that lead to acceptable behavior 
(DeSteno et al., 2004). 

Emotions are transient physiological phenomena that can help us adapt to 
the changing demands of our lives and circumstances. Emotion is a multidimensional 
phenomenon. Emotions can trigger appropriate behavior and motivation. Emotion is a 
physiological phenomenon and behavior expressed by inner activities. For example, 
while listening to the singer's singing, we observe her expression, notice the changes in 
her voice, and understand her emotional processing and expression of the work 
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(emotion). Emotions involve the sensory states and non-verbal communication of 
everyone. 

Another example is deaf and hard-of-hearing people of particular groups. 
We can only observe their facial expressions, whether joyful, sad, angry, or excited, 
while communicating. Sometimes, special groups have higher artistic attainments than 
ordinary people because their inner world has a purer understanding of emotions, and 
their processing of emotions is more unique, so let the audience applaud their works. 

Importance of emotion 
Emotional experiences are ubiquitous, essential, and perhaps even critical 

in academic settings, as emotion modulates virtually every aspect of cognition. There 
are a variety of emotional states connected to tests, exams, homework including 
annoyance, worry, and boredom (Tyng et al., 2017). The classroom is an emotional 
setting where students frequently experience emotions in educational situations. For 
instance, a student may feel enthusiastic when studying, hopeful of success, proud of 
an accomplishment, startled to discover new approaches, fear of failing an exam, 
shame at receiving a low grade, when feeling uninspired in class. Moreover, emotions, 
like admiration, empathy, rage, contempt, or envy toward classmates and professors, 
also play a part (Pekrun, 2014). 

These emotions may all greatly influence a student's academic performance 
and learning. Students' emotional states have an impact on their ability to self-regulate 
their learning, focus and concentration, motivation for learning, learning interest, and 
self-efficacy. Furthermore, emotions shape students' identities and influence their 

physical, psychological, and emotional well-being. Students' emotional 
wellness should also be seen as an educational aim in and of itself because of how 
emotions impact learning and development, making them essential from an educational 
perspective (Pekrun, 2014). What we learn is imprinted by emotions, which influences 
our decisions. "Emotions are inextricably linked to the concepts of reward and 
punishment, pleasure and pain, approach and withdrawal, and personal advantage and 
disadvantage," explains Damasio. Emotions have an immediate, in-the-moment impact 
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on the mind on organisms that are wired to sense them, which also means they have 
feelings. The survival of an organism is the focus of emotion (Weiss, 2000). 

Components of emotion 
Three unique elements make up the complex psychological state of 

emotion: a personal experience, a physical reaction, and a corresponding behavioral or 
expressive reaction  (Scuttari  &  Pechlaner,  2017).  Subjective  Experience:  Although  
we  have general terms for emotions like "angry," "sad," or "happy," your individual 
experience of these emotions may be far more multi-dimensional, therefore making it 
subjective. Physiological Response: When you discover that emotions can have 
significant bodily effects, your heart starts to race. Many physiological responses you 
experience during an emotion, such as sweaty palms or a racing heartbeat. When a 
threat is present, these reactions instantly prime your body to either run away from it or 
meet it head-on. Behavioral Response: the genuine display of emotion. These 
expressions play a crucial role in our entire body language, and our capacity to 
comprehend them effectively is linked to what psychologists refer to as emotional 
intelligence. Many facial expressions, like a grin to denote happiness or a frown to 
denote despair, are universal. Every culture uses the same basic facial expressions to 
communicate emotions. Our intimate experiences are made public through postures, 
gestures, vocalizations, and facial expressions. We communicate non-verbally to others 
how we feel and perceive the situation by engaging in such expressive conduct (Reeve, 
2018). 

The relationship between emotion and academic motivation 
Motivation and emotions are linked in two different ways. Emotion is a 

motive at first. Emotions, like all other motives, motivate, direct, and maintain behavior. 
For instance, anger guides action by energizing subjective, physiological, hormonal, 
and physical resources to achieve a certain goal or purpose, such getting through a 
roadblock to a desired goal (Reeve, 2018). 
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Performance of emotion 
Academic motivation and emotions vary and alter in complicated and 

dynamic ways, as opposed to being constant through time and the same under all 
conditions (Dietrich, et al., 2022). When certain brain structures are stimulated, certain 
motivational and emotional states are produced that assist us in coping with and 
adjusting to what is occurring. Teenagers, for example, take more risks than adults do, 
at least when it comes to alcohol, tobacco, legal and illicit substances, risky driving, 
unprotected sex, and criminal activity (Reeve, 2018). 

Measurement Method of emotion 
A norm-referenced scale called the Behavioral and Emotional Rating Scale 

(BERS) was created by Epstein and Sharma in 1998 to address the main issues with the 
technical suitability of strength-based evaluation. Using a 3-point Likert-type scale (0 = 
Not at all like the child; 1 = Not much like the child; 2 = Like the child, 3 = Very much like 
the child). First, the alternative school's seven exceptional education instructors were 
requested to complete the BERS on at least ten kids who were listed on their class 
roster. Ten days after completing the first ratings, they were given a second set of forms 
and asked to score the same students once more (Baldwin et al., 1999). The data were 
then gathered and analyzed using SPSS software, version 19, and AMOS software, 
version 20, using structural equations and Pearson correlation methods (Epstein et al., 
1999). 

Learning Habits 
Definitions of learning habits 

The behaviors students engage in to enhance their learning are referred to 
as learning habits. The purpose of study habits is to elicit and direct one's cognitive 
processes during studying (Ajai, et al., 2020). The way a person behaves when studying 
is referred to as their learning habits. The study of learning habits refers to how students 
typically exercise and practice their learning skills during the learning process (Yazdani 
& Sane, 2014). Learning habits refer to recurring patterns of study practices, 
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techniques, and methodologies, etc. It is a customized learning approach that differs 
between individuals more in terms of quality than quantity (Sahu, et al,2023). 

The research found that learning habits are the behavior patterns students 
adopt in the education process; they are the learning carrier. It can be used to 
determine the 

 
character and ability of students, as well as learning activities through 

learning methods and objectives. Each student's ability to learn depends on his or her 
habits. Learning habits can both expose students' characteristics while also defining the 
learner's character. Learning habits serve as the learning vehicle and can be regarded 
as both means and targets of study. 

Importance of learning habits 
The favorable effects of the students' diligent effort and good study habits in 

completing their assignments, participating fully in class, managing their time, being 
focused, and working hard have been notable. Students of all ages must have good 
study habits. The success of pupils in their academic careers will be based on their 
learning habits. That developing study habits is the only way for kids to achieve and 
improve their academic performance (Ebele & Olofu, 2017). Students of all ages must 
have good study habits. The success of pupils in their academic careers will be based 
on their study habits. Good learning habits will cultivate a student's good learning 
attitude and promote students' academic motivation. Study habits are part of a student's 
everyday life. It makes a substantial contribution to the growth of knowledge and 
perceptive abilities. This describes a student's capacity for learning, his or her level of 
aspiration, and how much they hope to accomplish. These might all be determined with 
the aid of a person's life long learning habits (Tus, 2020). 

Being a student is greatly influenced by study habits. Each student's ability 
to succeed or fail is based on their learning habits. While some students study a lot yet 
need assistance to function well, others study little but succeed well. They suggested 
that each student's performance depends not only on their learning habits but also on 
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their aptitude and intelligence (Tus, 2020). The aptitude, intelligence, and effort of each 
student determine their level of achievement. Having a consistent study schedule will 
undoubtedly pay off in terms of success (Haq & khalil, 2022). 

Measurement method of learning habits 
The degree to which the tool's scores or responses are stable over time is 

referred to as its reliability. There are multiple ways to estimate the reliability of a data 
collection tool, like the split-half method or inter-consistency method, test-retest method, 
etc. However, the type of the data that the instrument elicits is directly related to these 
techniques. Researchers may employ the split half or inter-consistency approach, or 
Cronbach alpha 

value, when dealing with scale data or numerical values. Psychometric 
properties are an essential feature of an exemplary data collection tool. Reliability, 
validity, and norms are a tool's three important psychometric properties (Sahu, et 
al,2023). 

Students' comments on a five-point Likert scale were used to identify the 
study habits of the learners. Three important criteria for choosing a learning styles 
assessment tool: establishing the purpose for which the data will be used and matching 
the instrument to that purpose, choosing the most suitable instrument. The Learning and 
Study Skills Inventory is a commonly used inventory for the learning habits component 

and the Inventory of Learning Processes (Çakıroğlu, 2014). 

Student- teacher relationships 
Definitions of student- teacher relationship 

A healthy student-teacher connection in the classroom is one where the 
teacher and the student are able to respect and trust one another. Gaining a deeper 
understanding of your students, giving them options, and motivating them to become 
better learners every day could be part of this partnership.Teachers that behave in this 
manner respect their students and value their uniqueness. Having a good rapport with 
your pupils makes them more effective in the classroom and creates a welcome and 



  
 

29 

comfortable environment for everyone. Positive student-teacher interactions display 
composure, optimism, respect, openness, safety, and flexibility (Vanner et al., 2022). 
Students learn more academic material and have greater social-emotional development 
when they have a good working relationship with their teacher. Students who have good 
ties with their teachers feel safe exploring and mastering challenging schoolwork. They 
encourage pupils to devote time and effort to their studies (Cornejo-Araya & kronborg, 
2021). 

A positive student-teacher relationship is one where the two parties actively 
seek to gain one other's respect and trust. Positive student-teacher relationships can 
result when teachers know their students well, provide them options, and support them. 
In addition, teachers also respect students and value their individuality. Teachers inspire 
their charges to study hard and take an interest in their subjects. Teachers: An attentive 
and thoughtful teacher believes that every student can learn; they often set high 
expectations for students and strive to avoid student-teacher conflict. These teachers 
are typically friendly, trustworthy, approachable, and with clear boundaries. Students: 

Students concur that effective teachers are typically empathetic and willing 
to listen to their pupils' concerns; regard for students and appreciation of each student's 
uniqueness; Give pupils constructive criticism in a considerate and compassionate 
manner, they plan exciting activities to promote student-teacher relationship; they will 
speak with each student privately to understand their mental state; they assist kids and 
encourage group cooperation. 

Importance of student- teacher relationships 
The ability to foster an atmosphere of respect between students and 

teachers is one of their most important effects. Explicitly and positively defining learning 
goals and expectations for students is one method educators can build meaningful 
relationships with their students. Individual individuals or groups of students might see 
this differently. Because of this intimate connection, teachers will be able to monitor 
students' progress and change their learning objectives and expectations as necessary. 



  
 

30 

Positive student-teacher interactions also benefit kids' emotional health and help them 
build self-worth in addition to academic benefits (Vanner et al., 2022). 

As previously said, strong student-teacher interactions are crucial for a 
successful classroom. For students' short- and long-term education, in particular, 
student-teacher connections are crucial.In the short term, student-teacher connections 
are significant because they foster a positive learning environment and aid in students' 
self-worth development. Similarly, these positive relationships decrease behavioral 
problems and promote academic success. Similar to how a good student-teacher 
relationship is important in the long run, it provides pupils confidence and makes sure 
they feel their thoughts matter (Vanner et al., 2022). 

Relationship between student- teacher relationships and academic motivation 
The relationship between students' motivation and teachers' knowledge of 

their students' communication style. Generalized perceptions of autonomy and 
competence among the pupils were influenced by the teacher's actions. Teachers can 
help students become more motivated to learn. Children are more likely to be motivated 
to study and participate in school activities when they have positive relationships with 
their peers and teachers (Wentzel & Watkins, 2002). Studies of academic motivation 
have indicated that educators can influence student motivation. By enforcing external 
controls, 

maintaining close supervision and monitoring, and administering incentives 
or penalties in response to evaluations, they might adversely affect motivation (Rowell & 
Hong, 2013). To boost motivation for the value of learning, teachers may provide pupils 
assignments that are intellectually demanding and meaningful, students will learn to 
understand the connection when they are asked about their career interests and how 
the school both directly and indirectly aids them in achieving their objectives. By setting 
clear, encouraging expectations for each student, giving everyone an equal chance to 
participate in class discussions, and letting students know that they are confident in their 
ability to motivate them academically, teachers can support students' academic 
motivation (Jang, 2008). 
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A good student-teacher relationship is advantageous to the students. 
Educators also gain from this. Teachers are enhancing their own interpersonal and 
professional abilities while fostering strong relationships with their students. The student- 
teacher connection is significantly influenced by the educator's attitude toward a 
student. Students are more likely to participate in learning and achieve greater 
academic results when they feel protected and supported. Additionally, pupils who 
engage well with teachers exhibit less behavioral issues. Likewise, by fostering these 
connections, educators are enhancing their professional and communication abilities 
(Vanner et al., 2022). The impact is strong and significant. In fact, research indicates 
that a teacher's instructional strategy or curriculum may not have as much of an impact 
on students' learning as their interactions with other students (Cornejo-Araya & 
kronborg, 2021). The benefits of long-lasting student-teacher interactions help both 
students and teachers as they continue to grow (Tripathi, 2019). Helping students 
connect their hobbies with academic motivation will be easier for teachers to achieve if 
they encourage their pupils to talk about the things they enjoy and are good at (Jang, 
2008). 

Performance of student-teacher relationships 
However, pupils who have a close relationship with their teacher perform 

better than those whose student- teacher interactions are contentious (Boynton, 2005). 
Instead of conflictual interactions, educators and students show respect for one another. 
The way a teacher responds to misbehaving pupils and to all students in general affects 
whether or not this balance is achieved. When speaking with students, teachers 

should remain composed to prevent getting frustrated (Boynton, 2005). 
Getting to know your students better, giving them options, and praising them for their 
improvement as learners. During breaks, teachers spend time speaking with pupils one-
on-one. believes that any learner can achieve, and she seeks to know each student's 
requirements and strengths to help them develop as learners and self-confidence. It 
appears to be a candid discussion with attentive listening and prompt comments 
(Vanner et al., 2022). 
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Measurement method of student-teacher relationships 
The Student-Teacher Relationship Scale has been used in most studies on 

teacher-student relationships. Closeness, Conflict, and Dependency, which define the 
behavioral patterns that characterize the relationship between instructor and student, 
are the three factors that the instrument evaluates (Settanni et al., 2015). The five-point 
Likert scale is used to rate the 28-item STRS. Prior validity studies revealed adequate 
internal consistency, confirming the scale as a valuable and trustworthy indicator of the 
teacher's view of their interaction with their students. Similarly, exploratory factor 
analysis (EFA) to test the STRS' applicability in the Greek educational context and have 
produced the same outcomes. (Settanni et al., 2015). 

Parental social support 
Definitions of parental social support 

Parental social support, which is a crucial source of assistance for 
teenagers, refers to the resources parents can offer their kids to help them deal with 
issues (Armstrong et al., 2005). Parents' positive reinforcement of their children's 
learning efforts constitutes parental social support, such as acknowledging the thoughts 
and feelings that students are experiencing, being open to sharing those sentiments, 
giving examples of how to deal with emotions responsibly, serving as role models for 
students, and giving students the chance to try to solve their own problems (Pierce et 
al., 1996). According to Pierce et al., two types of parental social support exist. support 
on an emotional and practical level first. In contrast to instrumental support, physical 
support provided in the form of resources or facilities, emotional support makes the 
recipient feel content, valued, and respected (Pierce et al., 1996). 

According to the research of scholars above, parental social support is 
characterized as a person's perception of their support from and sense of affiliation with 
a group, thus reducing the threat of stress and life events. Social support into two types: 

emotional and instrumental. While instrumental assistance is support in 
terms of the physical, such as resources or facilities, emotional support is support that 
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makes the recipient feel joyful, valued, and appreciated. Parents give their children 
emotional, financial, and practical support. They listen and communicate with their 
children, provide them with a safe and stable home environment, set high expectations 
for academic performance, and show great interest in their child's education, meet their 
basic needs such as food, shelter, and clothing, and help them with school and 
extracurricular activities. When parents support their child's academic goals and show a 
genuine interest in their progress, young people are more prone to be motivated to do 
well in school. Overall, parental support can be a powerful motivator for academic 
motivation. When students receive continuous care, love, and respect from their parents 
and those around them, they are more likely to develop healthy relationships, build 
resilience, and reach their full motivational potential. 

Importance of parental social support 
Parents who encourage their youngsters to try different activities and 

support their efforts help to develop children who feel more capable of meeting 
challenges (Bandura, 1993). A circle of friends can significantly affect an individual’s 
academic life. The students’ positive and supportive relations with their friends 
contribute to their motivation and engagement in school Pierce et al., (1991). In addition, 
the support from friends, included within the elements of social support, is more 
prominent during specific developmental periods like adolescence, when support from 
friends tends to be more important than that of many others (Tezci et al., 2015). 
Considering that the friend support received by students has a significant role in being 
favored and appreciated, this support may affect an individual's performance in an 
activity (Tezci et al., 2015). It was reported that the teachers’ support impacted the 
participants’ motivation. About social support, family members, especially parents, play 
an essential role in giving support to students’ learning (Vatankhah & Tanbakooei, 2014). 

Components of parental social support 
Two functional forms of parental social support: emotional support and 

instrumental support. Typically, instrumental support refers to help with daily tasks, 
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whereas emotional support is associated with actions of respect, caring, warmth, and 
love (Wang et al., 2019). That parental social support, as a component of social 

support, encouraged students' academic motivation (Tezci et al., 2015). 
Financial support for the student's academic life, psychological support, and other forms 
of problem-solving assistance are all examples of parental social support. It has been 
hypothesized that a student's academic motivation in school may rise if they receive 
their parents' support, gratitude, and praise. Parents provide the most significant 
support in the family setting. Children should have opportunity to develop their skills, 
according to parental expectations.Teenagers will notice that having their parents' social 
support makes them more likely to remain calm under pressure (Tezci et al., 2015). 

 
The relationship between parental social support and academic 

motivation 
The parental social support provided by the parental can be said to 

increase the student's academic motivation levels. Parental social support positive 
correlation exists between students' academic motivation (Tezci et al., 2015). Students' 
levels of academic motivation may be impacted by various factors. Parents' and 
teachers' parental social support had a substantial impact, especially on kids' extrinsic 
motivation (Tezci et al., 2015). That parental social support from families, teachers, and 
friends significantly enhanced the motivation of children in primary and secondary 
schools. That parental social support perceived by the students generally promoted the 
students' academic motivation in terms of academic achievement. Based on the idea 
that these variables have an essential effect on academic motivation, the elements of 
parental social support perceived by the students can have positive correlation on the 
motivations of the students. An important factor in predicting adolescents' academic 
motivation was parental social support. It was stressed that the perception of parental 
social support fosters the drive needed for motivation. Student's academic motivation is 
influenced by the kind of support they get from the people they connect with (Tezci et 
al., 2015). One's drive and sense of achievement are known to grow with parental social 
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support, which can lead to more efforts on that person's part to accomplish a goal 
(Safitri, et al., 2021). 

Measurement method of parental social support 
The Peking University-led China Family Panel Studies (CFPS) is an ongoing, 

nationally representative study that aims to gather longitudinal data on individuals, 
families, and communities in modern China. CFPS measured parental social support 

with a 14-item inventory. All objects were further split into two dimensions: 
instrumental support and emotional support. The questions about emotional support 
were derived from the “care” domain of the highly reliable “Parental Bonding Instrument” 
(PBI). An example of the items regarding emotional support in CFPS is “Your parents 
encourage you to do things with great effort”. In terms of the subscale of instrumental 
support, CFPS included assistance with family (e,g., “Your parents provide a safe and 
clean living environment for you”). Responses were scored on a 5-point Likert type 
scale, ranging from 1 = “never” to5 = “always” (Wang, et al., 2019). 
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CHAPTER 3  
RESEARCH METHODOLOGY 

This chapter presents the procedures used to answer the research questions. 
Based on what has already been introduced, this chapter introduced the research 
methodology. It first presents the study participants and then introduces the instruments, 
including data collection and data analysis. 

Research Methodology 
In this study, a comprehensive study of quantitative research was used to 

examine the factors that influence secondary students' academic motivation. 
Quantitative studies usually take the form of data that explained educational 
phenomena. Data on the evaluation and influencing factors of secondary vocational 
students were collected in the form of a questionnaire survey. 

Research Background 
A secondary vocational school in China conducted the background of study; as 

the quality of the school's enrollment has declined, there are no threshold requirements 
for students to enter the school, and many students have no books to study, so they 
have to choose this school. Many factors contribute to student's lack of academic 
motivation. 

Population and Participants 
Populations 

The populations were eleventh-grade students. There were a total of 795 
secondary vocational school students. 

Participants 
The participants were 234 students who were randomly selected as a 

research sample by simple random sampling, (krejcie & Morgan, 1970) 
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Research Instruments 
The research tool is a questionnaire. The questionnaire survey is formulated 

according to the actual situation of secondary vocational schools in China.  
The questionnaire is divided into seven parts: The research tool is a questionnaire.  
The questionnaire survey is formulated according to the actual situation of secondary 

vocational schools in China. The following are the Cronbach's Alpha values for 
the dependent and independent variables: 

1.Academic motivation questionnaire, Involving ten questions, the value is 
0.895. 

2.Academic self-efficacy questionnaire, Involving eight questions, the value 
is 0.890. 

3.Learning interest questionnaire, Involving eight questions, the value is 
0.917. 

4.Emotion questionnaire, Involving 11 questions, the value is 0.899. 
5.Learning habits questionnaire, Involving six questions, the value is 0.719. 
6.Student-teacher relationships questionnaire, Involving eight questions, the 

value is 0.930. 
7.Parental social support questionnaire, Involving eight questions, the value 

is 0.932. 
The researcher studied the literature related to this paper, and after evaluation 

by three experts in related fields, the researcher modified the questionnaire's content 
and wording. After the modification, the questionnaire was five Likert scale. 
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SECTION 1 : Academic Motivation Questionnaire 
The questionnaire was adapted from Deci and Ryan (1985) 
For the following questions, please choose the option according to your 

situation, and use “√” in the “ ” to choose the option that meets your opinion. 
Corresponds perfectly mean You agree with the opinion in the question very 
  well 
Correspondence mean whether you agree with the opinion. 
Not sure mean whether you do not know to correspond or not.. 
Not corresponding mean You disagree with the questionnaire’s opinion 
Not corresponding at all mean you disagree with the opinion at all. 

 
 

Item Question Correspo
nd 

perfectly 

correspo
nd 

Not sure Not 
correspo

nd 

Not 
corresp
ond at 

all 
1 When I am listening to the 

wonderful 
music, I will be attracted by it 
and feel happy. 

     

2 I study music because I want to 
 
enter a high quality university. 

     

 

Section 2: Academic Self-efficacy Questionnaire 
The questionnaire was adapted from Abdul Gafoor scholar's Academic Self-

Efficacy Scale. 
For the following questions, please choose the option according to your 

actual situation, and use “√” in the “ ” to choose the option that meets your opinion. 
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Corresponds perfectly mean You agree with the opinion in the question very 
well 

Correspondence mean whether you agree with the opinion. 
Not sure mean whether you do not know to correspond or not.. 
Not corresponding mean You disagree with the questionnaire’s opinion 

Not corresponding at all mean you disagree with the opinion at all. 
 
 
 
 

Item Question Corres
pond 

perfectl
y 

corres
pond 

Not 
sure 

Not 
corres
pond 

Not 
corres
pond 
at all 

1 I believe I have the ability to do 
well 

in my music studies. 

     

2 Compared with other students, I 

know more music knowledge 
and 

     

 can do better than others.      

 

Section 3 : Learning Interest Questionnaire 
The questionnaire was adapted from Zheng Luo and other scholars of 

Academic Interest Scale for Adolescents (AISA). For the following questions, please 
choose the option according to your actual situation, and use “√” in the “ ” to choose 
the option that meets your opinion. 

Corresponds perfectly mean You agree with the opinion in the question very 
well 

Correspondence mean whether you agree with the opinion. 
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Not sure mean whether you do not know to correspond or not.. 
Not corresponding mean You disagree with the questionnaire’s opinion 
Not corresponding at all mean you disagree with the opinion at all. 

 
 

Item Question Correspo
nd 
perfectly 

correspo
nd 

Not sure Not 
correspo
nd 

Not 
corresp
ond at 

all 
1 Studying music makes me feel 

good. 
     

2 I don't really like the major I am 
 
studying. 

     

Section 4 : Emotion Questionnaire 
The questionnaire was adapted from the Behavioral and Emotional Rating 

Scale (BERS) and Situational Motivation Scale (SIMS) 
For the following questions, please choose the option according to your 

actual situation, and use “√” in the “ ” to choose the option that meets your opinion. 
 
 

Not corresponding at all mean You disagree with the opinion at all. 
 
 
 

 

Item Question Correspo
nd 
perfectly 

correspo
nd 

Not sure Not 
correspo
nd 

Not 
correspo
nd at all 

1 I am always very happy when I 
have the music class. 

     

2 I feel unhappy in my task.      

 

Corresponds perfectly mean You agree with the opinion in the question very 
well 

Correspondence mean you agree with the opinion. 
Not sure mean Whether you do not know to correspond or not.. 
Not corresponding mean You disagree with the questionnaire’s opinion 
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Section 5 : Learning Habits Questionnaire 
The questionnaire was adapted from Study Habits Inventory for University 

Students.For the following questions, please choose the option according to your actual 
situation, and use “√” in the “ ” to choose the option that meets your opinion. 

Corresponds perfectly mean You agree with the opinion in the question very 
  well 
Correspondence mean you agree with the opinion. 
Not sure mean Whether you do not know to correspond or not.. 
Not corresponding mean You disagree with the questionnaire’s opinion 
Not corresponding at all mean You disagree with the opinion at all. 

 
 

Item Question Correspo
nd 
perfectly 

correspo
nd 

Not sure Not 
correspo
nd 

Not 
correspo
nd at all 

1 I spend hours cramming the night 
 
before an exam. 

     

2 In class, I take the initiative to      

 answer the teacher's questions.      

 

SECTION 6 : Student-teacher Relationship Questionnaire 
The questionnaire was adapted from of the student–teacher relationship 

scale.For the following questions, please choose the option according to your actual 
situation, and use “√” in the “ ” to choose the option that meets your opinion. 

Corresponds perfectly mean You agree with the opinion in the question very 
well 

Correspondence mean you agree with the opinion. 
Not sure mean Whether you do not know to correspond or not.. 
Not corresponding mean You disagree with the questionnaire’s opinion 
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Not corresponding at all mean You disagree with the opinion at all. 
 

Item Question Corres
pond 

perfectl
y 

corres
pond 

Not 
sure 

Not 
corres
pond 

Not 
corres
pond 
at all 

1 I understand the good intention 
of 

the teacher, I try to correct. 

     

2 My teacher treats each student 

equally. 

     

 
SECTION 7 : Parental Social Support Questionnaire 
The questionnaire was adapted from instrumental support and emotional 

support.For the following questions, please choose the option according to your actual 
situation, and use “√” in the “ ” to choose the option that meets your opinion. 

Corresponds perfectly mean You agree with the opinion in the question very 
well 

Correspondence mean you agree with the opinion. 
 

 

Not sure mean Whether you do not know to correspond or not.. 
Not corresponding mean You disagree with the questionnaire’s opinion 
Not corresponding at all mean You disagree with the opinion at all. 
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Item Question Corresp

ond 

perfectl

y 

corresp
ond 

Not 
sure 

Not 

corresp

ond 

Not 

corres

pond 

at all 

1 My parents don't understand 
what I 
need. 

     

2 My parents like to discuss things 
with me. 

     

 

Data Collection 
The questionnaire is presented to the students by the teachers of each class of 

the school. Moreover, in the academic motivation and the factors affecting academic 
motivation survey for each student, 795 questionnaires were distributed as field 
questionnaires, and 266 were collected. 

Data analysis 
The data was analyzed the descriptive statistic, including mean and standard 

deviation, with the SPSS program. Analyze the relationship between academic self-
efficacy, learning interest, emotion, learning habit, student-teacher relationship, parental 
social support, and academic motivation of Secondary Vocational School students in 
China by using Correlation and analyzing academic self-efficacy, learning interest, 
emotion, learning habit, student-teacher relationship, parental social support, and the 
academic motivation of Secondary Vocational School students in China using Stepwise 
Regression. 
 

 



  
 

44 

CHAPTER 4  
RESEARCH RESULTS 

Descriptive analysis 
The mean value represents the concentrated trend indicator, and the standard 

deviation represents the discrete trend fluctuation. This survey uses the mean and 
standard deviation to illustrate the academic motivation of secondary vocational school 
students in China, their academic self-efficacy, learning interest, emotion, learning 
habits, student-teacher relationships, and the current situation of parental social 
support. See the following table: 

Table 1 Descriptive analysis of study variables (N=266) 

 

Variables Minimum Maximum Mean S.D. 
Academic motivation 1 .0 5.0 3.583 .704 
Academic self-efficacy 1 .0 5.0 3.523 .681 
Learning interest 1.5 4.9 3.266 .570 
Emotion 1 .0 5.0 2.682 .652 
Learning habits 1 .0 5.0 2.965 .611 
Student-teacher relationships 1 .0 5.0 3.577 .708 

Parental social support 2.0 4.2 2.9
89 

.294 

 
1.The value of academic motivation (Y) is between 1.0 and 5.0, with a mean of 

3.583 and a standard deviation of .704. The standard deviation is relatively small, 
indicating that the data distribution in this part is more concentrated. 

2.The value of Academic self-efficacy (X1) is between 1.00 and 5.0, with a 
mean of 3.523 and a standard deviation of .681. The standard deviation is greater than 
section 1 academic motivation (Y), indicating that this part of the data is widely 
distributed. 
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3.The value of learning interest (X2) is between 1.5 and 4.9, with an average of 
3.266 and a standard deviation of .570. Compared with the first two parts, the standard 
deviation is the smallest, 

indicating that the distribution of this part of the data is more concentrated. 
1.The value of emotion (X3) is between 1.0 and 5.0, with an average of 

2.682 and a standard deviation of .652. 
2.The value of learning habits (X4) is between 1.0 and 5.0, with a mean of 

2.965 and a standard deviation of .611. Indicates that the data distribution in this part is 
narrow. 

3.The value of the student-teacher relationships (X5) is between 1.00 and 
5.0, with an average of 3.577 and a standard deviation of .708. A larger standard 
deviation indicates a wider distribution of this part of the data. 

4.The value of Parental social support (X6) is between 2.00 and 4.2, with an 
average of 2.989 and a standard deviation of .294. This part of the data has the smallest 
average value, indicating that the data is more concentrated. 

This is a summary of descriptive statistics for a data set consisting of seven 
different sections (academic motivation (Y) to Parental self-efficacy (X6)), each with 266 
students. For each section, we provide the minimum, maximum, mean, and standard 
deviation information. The results found that among the 266 valid samples, secondary 
vocational school students had higher academic motivation, this is related to China's 
efforts to develop secondary vocational education in recent years, and secondary 
vocational school students have become much more motivated in academic research. 
The academic self-efficacy of secondary vocational school students shows that 
secondary vocational school students have some confidence in their ability in learning, 
and they can make appropriate adjustments according to their actual situation and 
achieve certain results in learning. The overall learning interest of secondary vocational 
students is at a medium level, which indicates that the enthusiasm of secondary 
vocational students for their studied majors still needs to be improved. According to the 
survey of secondary vocational students' emotion, the overall level of secondary 
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vocational students' emotion is average, and the overall emotional state is not positive 
enough. In recent years, a series of emotional problems such as academic pressure 
occur frequently, leading to depression and suicide of students in many schools, which 
also draws the attention of society, schools, teachers and families to students' emotion 
problems. 

The overall level of each question item of learning habits is average 
andfluctuates, indicating that some students' learning habits still need to be cultivated. 
The overall student-teacher relationships is at a good level, indicating that secondary 

vocational students are active in communication with teachers and the student-
teacher relationships is good, there are still some secondary vocational students who 
are not good at communication. In this survey, we found that secondary vocational 
students scored average in terms of parental social support. Since many students' 
families are economically backward and their parents work outside for a long time and 
cannot take care of students, many students are left behind in rural areas since they are 
young. However, there are also many parents who care about their children's academic 
motivation rather than their children's academic performance and are willing to provide 
more moral and material support for their students. The moral and financial support 
students receive from their parents provides more strength for their academic 
motivation. 

Correlation Analysis 
According to correlation analysis, it can be concluded that the academic 

motivation of secondary vocational school students is significantly positively correlated 
with academic self-efficacy, learning interest, student-teacher relationships, and 
parental social support. Academic motivation of secondary vocational students is 
significantly negatively correlated with emotion and learning habits. The specific 
description is as follows: 
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Table 2 Correlations statistical table 

 

 Y X1 X2 X3 X4 X5 X6 

Y 1 .763** .629** -.381** -.316** .523** .333** 

X1  1 .724** -.422** -.314** .545** .356** 

X2   1 -.266** -.204** .508** .298** 

X3    1 .657** -.325** -.180** 

X4     1 -.220** -.125** 

X5      1 .349** 

X6       1 

 

Y stands for 

Academic 

motivation X1 

stands for 

Academic self-

efficacy X2 

stands for 

Learning interest 

X3 stands for Emotion 
X4 stands for Learning habits 

X5 stands for Student-

teacher relationships X6 

stands for Parental 

social support 
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1.The correlation coefficient between Y and all other parts is between 0.763 
(X1) to 0.333 (X6), indicating that there is a moderate degree of positive correlation 
between X1 and other parts. 

2.The correlation coefficient between X1 and other parts is between 0.356 
and (X6) to 0.763and (Y), showing a moderate degree of positive correlation. 

3.The correlation coefficient between X2 and other parts is between 0.629 
and (X5) to 0.508and (Y), and the correlation with X6 is weak, but it shows a moderate 
positive correlation with other parts. 

4.The correlation coefficient between X3 and other parts is between -.381 
and (X5) to -.325 and (Y), the correlation with X5 is weak and shows a negative 
correlation with other parts. 

5.The correlation coefficient between X4 and other parts is between -.220 
and (X5) to -.316 and (Y), and the correlation with X6 is weak, while it shows a negative 
correlation with other parts. 

6.The correlation coefficient between X5 and other parts is between 0.508 
and (X2) to 0.523 and (Y), the correlation with X4 is the weakest, and it shows a 
moderate degree of positive correlation with other parts. 

7.The correlation coefficient between X6 and other parts is between 0.349 
and (X5) to 0.333 and (Y), the correlation with X5 is weak and shows a moderate positive 
correlation with other parts. 

This is a matrix of Pearson correlation coefficients between 7 parts (Y to X6). 
The number in each cell indicates the degree of correlation between the two parts. 
Values range from -1 to 1, where close to 1 indicates a strong positive correlation, close 
to -1 indicates a strong negative correlation, and close to 0 indicates no correlation. In 
this case, all correlation coefficients are positive, meaning there is some degree of 
positive correlation between all components, and the correlations are all 
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significant. The specific description is as follows: 
The correlation coefficient between Y and all other parts is between 0.763 

(X1) to 0.333 (X6), indicating that there is a moderate degree of positive correlation 
between X1 and other parts. 

A specific analysis reveals that: The study showed a positive relationship 
between academic motivation and four items: academic self-efficacy, learning interest, 
student-teacher relationships, and parental social support. The results showed that 
academic motivation was negatively related to emotion and learning habits. It means the 
dependent variable can intensify or decrease with changes in the Independent variable 
and may be altered by external factors. For example, some students become 
emotionally disillusioned and less academically motivated in the event of test failure. 
Other students feel that they are not discouraged when they fail an exam and that their 
academic motivation is naturally increased by working hard to do well on the next exam. 
Some students take frequent notes in class, but they are not necessarily more academic 
motivation. The dependent variable enhances or decreases with changes in the 
independent variable. 

Stepwise regression analysis 
Stepwise regression analysis is used to study the influence of X (quantitative 

or definite category) on Y (quantitative) and whether there is an influence relationship, 
direction, and degree of influence. Academic self-efficacy, learning interest, emotion, 
learning habits, student-teacher relationships, and parental social support are used as 
independent variables. In contrast, academic motivation is used as the dependent 
variable for stepwise regression analysis. 

Table 3 Multiple linear regression analysis models. 

 

model R R Square Adjusted R square Error in standard estimates 

1 .782d .612 .606 .44154 
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Predictor variables: (Constants), X1, X5, X2, X4 
This is a model summary of a multiple linear regression analysis using 

academic motivation (Y), Academic self-efficacy (X1), Learning interest (X2), Emotion 
(X3), 

Learning habits (X4) and Student-teacher relationships (X5) and Parental social 
support(X6) as predictor variables (independent variables). The specific results are as 
follows: 

1.R Square: The coefficient of determination (R²) of this model is 0.612, 
which means that the predictor variable (Academic self-efficacy (X1) to Parental social 
support (X6)) can explain the predicted variable (probably Academic motivation (Y), 
although it is not explicitly stated) 61.2% variance. In other words, about 61.2% of the 
output variation in the model can be explained by the input (Academic self-efficacy (X1) 
to Parental social support (X6)). 

2.Adjusted R Square: The adjusted coefficient of determination is 0.606. 
Unlike the coefficient of determination, the adjusted coefficient of determination takes 
into account the number of predictor variables in the model. This value will be adjusted 
according to the number of predictor variables, especially in the case of more predictor 
variables, if the new predictor variables do not significantly improve the model 
interpretation, then the adjusted coefficient of determination may decrease. In this 
model, the adjusted coefficient of determination is not much different from the coefficient 
of determination, indicating that all the predictors added contribute somewhat to the 
model. 

3.Std. The error of the Estimate: The estimated standard error of the model 
is 0.44154. This indicator provides a measure of the prediction error of the model, and 
the smaller the value, the higher the prediction accuracy of the model. In this model, this 
value is 0.44154, which means that the deviation of the model's predicted results from 
the actual results is about 0.44154 on average. 
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In general, this multiple regression model can explain the changes in the 
predicted variables to a certain extent, but there are also some prediction errors. 

The notes below the table show the independent variables introduced into the 
regression equation at each step in the stepwise regression analysis, R, the R-squared 
and the adjusted R-squared indicate the goodness of fit, which estimates how well the 
model fits the observations. In this study, both R-squared and adjusted R-squared tend 
to increase as the number of variables in the model increases; The adjusted R-squared 
of each fitted model is greater than 0.5, indicating that the established regression 
equation is good and the dependent variable explains the independent variable to a 
high degree. 

Table 4 ANOVAa model table 

 

model Sum of squares df Mean square F Sig. 

regression 80.349 4 20.087   

Residual 50.885 261 .195 103.032 .000* 

total 131.234 265    

Predictor variables: (Constants), X1, X5, X2, X4 
This is an ANOVA table for evaluating linear regression models. ANOVA is used 

to test whether at least one of all predictor variables (independent variables) in the 
model has a significant effect on the dependent variable (predicted variable). The 
specific description of the form is as follows: 

1.Regression: This line provides the information predicted by the model. 
The "Sum of Squares" value is 80.349, which is the sum of squares between the 
predicted values produced by all predictor variables (Academic self-efficacy (X1) to 
Parental social support (X6)) on the dependent variable (Academic success (Y)) and the 
mean of the dependent variable. A "df" value of 4 means there are 4 predictors in the 
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model. The "Mean Square" value is 20.087, which is the result of dividing the "Sum of 
Squares" by "df", indicating the amount of variance that each predictor variable can 
explain on average. 

2.Residual: This row provides information that the model failed to predict. 
The "Sum of Squares" value is 80.349, which is the sum of squares between the actual 
value of the dependent variable and the value predicted by the model, representing the 
variance that the model fails to explain. The "df" value is 261, which is the total number of 
observations (265) minus the number of predictors (4) minus 1 (the constant term). The 
"Mean Square" value is .195, which is the result of dividing the "Sum of Squares" by "df" 
and represents the average error for each observation in the model's predictions. 

3.Total: This line gives the sum of the "Sum of Squares" (131.234) and the 
total degrees of freedom (265). 

F value and significance (Sig.): The F statistic is the result of dividing the 
regression Mean Square by the residual Mean Square, which is 103.032. A 

significance level of .000 indicates that the F value of this model is statistically 
significant, that is, at least one predictor variable has a significant effect on the 
dependent variable. 

 
Table 5 Coefficientsa model table 

Unstandardized Coefficients Standardized 

 
 
 

 
 
 

model   coefficient t Sig. 

 B Standard error Beta   
Constants .792 .254  3.115 .002 

X1 .592 .062 .573 9.543 .000 
X5 .124 .047 .124 2.645 .009 
X2 .166 .070 .135 2.357 .019 
X4 -.093 .047 -.081 -1.987 .048 
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Dependent variable: Academic motivation(Y) 
This is a table of coefficients for a multiple linear regression model, listing 

each predictor variable (X1 to X6) along with Constant's coefficient (B), standard error, 
Beta, t-statistic, and significance level (Sig.). 

Constant: The B value is 0.792, and the standard error is 0.254. The t 
statistic is 3.115, corresponding to a significance level of 0.002, which is lower than 
0.05. This means that the constant term has a significant effect, and if all predictors have 
a value of 0, then the expected value of the dependent variable (Y) will be close to 0. 

Academic self-efficacy(X1): The B value is 0.592, the standard error is 
0.062, and the Beta value is 0.573, which means that when X1 changes by one standard 
deviation, Y is expected to change by 0.573 standard deviations. The t statistic is 9.543, 
and the corresponding significance level is 0.000, which is lower than 0.05, which 
means that X1 has a significant impact on Y. 

Student-teacher relationship (X5): The B value is 0.124, the standard error is 
0.047, and the Beta value is 0.124, which means that when X5 changes by one standard 
deviation, Y is expected to change by 0.124 standard deviations. The t statistic is 2.645, 
and the corresponding significance level is 0.009, which is lower than 0.05, which 
means that X5 has a significant impact on Y. 

Learning interest (X2): The B value is 0.166, the standard error is 0.070, and 
the Beta value is 0.135, which means that when X2 changes by one standard deviation, 
Y is expected to change by 0.135 standard deviations. The t statistic is 2.357, and the 
corresponding significance level is 0.019, which is lower than 0.05, which means that X2 
has a significant impact on Y. 

Leaning habits (X4): The B value is -.093, the standard error is 0.047, and 
the Beta value is -.081, which means that when X4 changes by one standard deviation, 
Y is expected to change by -.081 standard deviations. The t statistic is -1.987, and the 
corresponding significance level is 0.048, which is lower than 0.05, which means that X4 
has a significant impact on Y. 
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According to stepwise regression results, four factors affect secondary 
vocational students' academic motivation: academic self-efficacy, learning interest, 
learning habits, and student-teacher relationships. Emotion and parental social support 
do not significantly influence secondary vocational students' academic motivation. 

When P> 0.05, this independent variable is not statistically significant in this 
model, and when P < 0.05, this variable is statistically significant in the model and 
should be retained. This table has four independent variables, academic self-efficacy 
(X1), learning interest (X2), learning habits (X4), and student-teacher relationships (X5). 
It was found that academic self-efficacy, interest in learning, learning habits, and 
student-teacher relationships affected academic motivation. At the same time, 
emotion(X3) and parental social support(X6) did not affect academic motivation. 

The Unstandardized Coefficients of the forecaster was written as an 
equation as follows: 

Ŷ = .792+ . 592 X1+ .166 X2 + .124 X5+ (-. 093 X4) 
The Standardized Coefficients of the forecaster was written as an equation 

as follows: 
Z = .573 X1 + .124 X5 + .135 X2+ (- .081 X4) 
 
The results showed that academic self-efficacy, learning interest, learning 

habits, and student-teacher relationships all had strong effects on academic motivation. 
Academic self-efficacy influenced 58.1 % of academic motivation, while academic self-
efficacy, learning interest, learning habits, and student-teacher relationships influenced 
60.6 % of academic motivation. 
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CHAPTER 5  
CONCLUSION AND DISCUSSION 

Conclusion 
According to correlation analysis, the academic motivation of secondary 

vocational students is significantly positively correlated with academic self-efficacy, 
learning interest, student-teacher relationships, and parental social support. Academic 
motivation of secondary vocational students is significantly negatively correlated with 
emotion and learning habits. 

According to stepwise regression results, four factors affect secondary 
vocational students' academic motivation: academic self-efficacy, learning interest, 
learning habits, and student-teacher relationships. Emotion and parental social support 
do not significantly influence secondary vocational students' academic motivation. 

Discussion 
In this study, there are four factors related to the academic motivation of 

secondary vocational students in China, namely, academic self-efficacy, learning 
interest, student-teacher relationships and parental social support. The relationship 
between academic self-efficacy and academic motivation was very strong, the 
relationship between interest in learning and academic motivation was strong, the 
relationship between teacher-student relationship and academic motivation was strong, 
and the relationship between parental social support and academic motivation was 
average. 

1.The correlation number of academic self-efficacy is .763. Academic self-
efficacy is positively correlated with academic motivation. This means that students' 
academic motivation also increases as academic self-efficacy increases. It is clear from 
Bandura's study that learners are motivated because they value the work that goes into 
learning tasks, are highly self-efficacy, expend effort to achieve goals and demonstrate 
persistence when encountering complex tasks. Students with a strong sense of 
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academic self-efficacy in a particular field are more motivated to succeed (Bandura & 
Locke, 2003) because they believe they can succeed and are, therefore, more willing to 
put effort into it. Individuals with a strong sense of self-efficacy are more likely to push 
themselves forward in the face of challenges to achieve goals. 

1.The correlation number of learning interests is .629. Learning interest 
relationships is positively correlated with academic motivation. The learning interest 
relationship has an impact on academic motivation. A secondary student is interested in 
a course, they will show high academic motivation and will also use their spare time to 
study the course. Interest is necessary for learning to take place properly. Likewise, one 
of the main factors influencing students' learning activities is their passion in learning 
(Herpratiwi & Ahmad, 2022). 

2.The correlation number of student-teacher relationships is .523. Student-
teacher relationships are positively correlated with academic motivation. Student-
teacher relationships have an impact on academic motivation. Teachers and students 
get along well and can build positive and harmonious relationships, and teachers 
encourage students in their academic life, which also increases students' academic 
motivation. Moreover, in a study, researchers looked into the connections between 
students' motivation and their awareness of teachers' communication strategies. The 
teacher s behavior was found to influence the students' generalized feelings of 
autonomy and competence. Teachers can also have a positive impact on academic 
motivation. When children have positive relationships with their peers and feel supported 
by their teachers, they are more likely to be motivated to learn and engage in classroom 
activities. 

3.The correlation number of parental social support is 0.333. Parental social 
support is positively correlated with academic motivation. The emotional and 
instrumental support parents give students makes the learning process hassle-free, 
increasing their academic motivation. In a study by Tezci et al., 2015, there was a 
significant positive correlation between the motivations of the students and the support 
from a person perceived as unique by them.The parental social support provided by the 
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parental it is possible to say that the student's motivation levels. Parental social support 
positive correlation exists between a students' academic motivation. Similarly, parental 
social support and other forms of social support from families, teachers, and friends 
significantly boosted secondary school students' academic motivation (Tezci et al., 
2015). Parents' social support is equally evident in the way they encourage their children 
when students encounter difficulties. Parents are respectful of their children's ideas and 
decisions in school and in life, giving emotional support. Parents will provide 
stableemotional support and assistance to the student. 

4.Emotion is negatively correlated with academic motivation. Academic 
motivation can intensify or decrease with mood changes and may be altered by external 
factors. For example, some students become emotionally disillusioned and less 
academically motivated in the event of test failure. Other students feel that they are not 
discouraged when they fail an exam and that their academic motivation is naturally 
increased by working hard to do well on the next exam. 

5.Learning habits are negatively correlated with academic motivation. The 
value of learning habit is -.316, indicates a negative correlation. That is, when students' 
study habits change from strong to weak or from weak to strong, academic motivation 
will change from weak to strong or from strong to weak, and the relationship between 
the two variables is in the opposite direction. For example, some students often take 
notes in class, but their academic motivation is not necessarily strong and they may just 
be trying to complete the assignment. In the questionnaire on study habits, there may 
have been a lack of student motivation and poor formation of study habits in general, 
which led to biased data and affected the results. 

There are three factors affecting the academic motivation of secondary 
vocational students in China. Which are statistically significant at the 0.01 level, namely, 
academic self-efficacy, learning interest, learning habits and student-teacher 
relationships. Among them, the B value of academic self-efficacy is the highest, and the 
B value of academic self-efficacy is 0.573. 
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1.The factor of academic self-efficacy affects the academic motivation of 
Secondary Vocational students. The B value of academic self-efficacy is 0.573. If 
secondary vocational student has a high sense of academic self-efficacy, it will affect 
their academic motivation, and they will act very hard and overcome all difficulties. 
Academic self-efficacy can enhance or reduce students' academic motivation and 
influence behavior. Even if it does not have a direct impact on student learning, it can 
have a significant indirect impact on learners depending on the characteristics of their 
motivation. When individuals believe they are capable of performing well or improving 
their competence, motivation and self-efficacy are increased. 

2.The factor of learning interest affects the academic motivation of 
secondary vocational students. The B value of learning interest is 0.135. Students are 
interested in the music major and will actively explore it before class or answer the 
teacher's questions during class, which also influences academic motivation. Students' 
motivation will grow and their performance will be improved if research is done in a way 
that appeals to them. Students' motivation will be positively impacted by efforts to pique 
their interest and guarantee their willingness to participate in and complete the course. 
A sense of enjoyment was finally born in the form of a shift in behavior or attitude toward 
information and abilities, and it was accompanied by an interest in learning, the desire 
or ability to deliberately focus attention (Arlianty, 2017). 

3.The factor of student-teacher relationships affects the academic 
motivation of secondary vocational students. The B value of student-teacher 
relationships is 0.124. Student-teacher relationships affects academic motivation. For 
example, if teachers communicate regularly with students and show concern for them, 
students will also show positive academic motivation. A good student-teacher 
relationship is advantageous to the students. Educators also gain from this. Teachers 
are enhancing their own interpersonal and professional abilities while fostering strong 
relationships with their students. The student- teacher connection is significantly 
influenced by the educator's attitude toward a student. When students feel safe and 
supported, they are more likely to engage in learning and produce better academic 
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achievements (Vanner et al., 2022). For teachers, students will be better able to 
integrate their interests with learning if they are encouraged to talk about the things they 
enjoy and are good at. Students will learn to understand the connection when they are 
asked about their career interests and how the school both directly and indirectly aids 
them in achieving their objectives. To boost students' academic motivation, teachers 
may provide assignments that are intellectually demanding and meaningful to the 
students. 

4.The factor of learning habits affects the  academic motivation of 
secondary vocational students. The B value of learning habits is -.081. Therefore, there 
is no effect between learning habits and academic motivation. Good learning habits, 
such as completing assignments, participating in class, managing their time, remaining 
focused, and working hard, had a strong beneficial link on their academic motivation, 
according to the study referenced by Tus et al. (2020). No doubt, regular study habits 
bring their own rewards in the sense of academic motivation. It also shows the general 
quality of the questionnaire, leading to errors in the data, as well as the low motivation 
and lack of motivation of students in participating in the questionnaire, the large number 
of questions, and finally the negative data. 

RECOMMENDATION 
Practical Recommendations 

Academic motivation is the purpose of education and the internal and 
external motivation that directly drives students' learning activities. Secondary school 
students' current level of academic motivation is generally problematic, and teachers 
should help students establish a positive self-concept and stimulate their academic 
motivation. Secondary students are prone to negative emotions such as anxiety when 
they encounter setbacks and failures, and these emotions can also hinder their desire to 
learn. Teachers can help students set a reasonable goal, which must be in line with 
students' actual situation and challenges, and give guidance and help in this process. 
Constantly encourage students mentally. They are creating a positive sense of 
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academic self-efficacy in students. For example, students are interested in humorous 
stories and beautiful things, so teachers should teach more novel knowledge and 
develop teaching programs to attract students' interests. In this study, it is important to 
be fully aware of the profound impact of academic motivation in secondary schools and the positive meaning it 
can have for students. Regarding learning habits, as a school, we should organize more 
subject competitions or exams related to students' majors to cultivate students' 
independent learning ability, stimulating students' enthusiasm and academic motivation. 
We will motivate them to study seriously and make an effort. Interpersonal relationships 
can also affect students' academic motivation, so it is essential to establish harmonious 
teacher-student relationships. Teachers treat every student equally and work with 
students as both teachers and friends, understanding and respecting each other. They 
should actively communicate and interact with each other in class to create a relaxed 
and pleasant classroom environment, and get along and communicate like friends after 
class. Build a trusting relationship. 

Future Recommendations 
Suggestions for the future begin with in-depth reading and understanding of 

the dependent and independent variables related to the topic, followed by extensive 
academic literature searching to reduce misquoting and plagiarism. Secondly, we 
constantly try to innovate and explore. Focus on practice and application in the 

research process, including research methods and directions. Pay attention 
to the research methodology and research hypotheses, and in empirical studies, such 
as designing questionnaire sessions, pay attention to the credibility of the sample. When 
distributing questionnaires, students are reminded to answer the questions carefully and 
critically. Descriptive analysis tools, correlation analysis, and stepwise regression 
analysis were used in this study. When using SPSS, the final data results are carefully 
scrutinized and analyzed, and the relationships and effects between the dependent and 
independent variables are explained in detail in the process of analysis, which also 
allows for linking the practical and the theoretical. 
 



 

REFERENCES 
 

REFERENCES 
 

 

 
Aditya, S. (2020). The Influence of Attitude, Subjective Norms, Perception of Self-Control 

And Entrepreneurship Education on Entrepreneurial Intentions. Journal of Business 
and Behavioural Entrepreneurship, 4(2), 66-83. 
https://doi.org/10.21009/JOBBE.004.2.06 

Ainley, M., Hidi, S., & Berndorff, D. (2002). Interest, learning, and the psychological 
processes that mediate their relationship. Journal of educational psychology, 
94(3), 545. https://doi.org/10.1037/0022-0663.94.3.545 

Ajai John, T., Bulus, S., & Bulus Tangsom, C. (2020). Study habits and academic 
achievement: A case study of secondary school science students in the Jalingo 
Metropolis, Taraba State, Nigeria. American Journal of Educational Research, 8(5), 
282-285. https://doi.org/10.12691/education-8-5-9 

Aminah, M., & Nugraha, M. A. (2021). The Effect of Intrinsic Motivation on English 
Language Learning Among Secondary School Students. Biormatika: Jurnal ilmiah 
fakultas keguruan dan ilmu pendidikan, 7(1), 69-77. 
https://doi.org/10.35569/biormatika.v7i1.930 

Anđić, B., Ulbrich, E., Dana-Picard, T., Cvjetićanin, S., Petrović, F., Lavicza, Z., & Maričić, 
M. (2023). A phenomenography study of STEM teachers’ conceptions of using three-

dimensional modeling and printing (3DMP) in teaching. Journal of Science 
Education and Technology, 32(1), 45-60. https://doi.org/10.1007/s10956-022-
10005-0 

Arikpo, O. U., & Domike, G. (2015). Pupils Learning Preferences and Interest Development 
in Learning. Journal of Education and Practice, 6(21), 31-38. 
http://iiste.org/Journals/index.php/JEP 

Arlianty, W. N. (2017). An analysis of interest in students learning of physical chemistry 
experiment using Scientific approach. In International Journal of Science and 
Applied Science: Conference Series (Vol. 1, No. 2, pp. 109-116). 

 

http://iiste.org/Journals


  62 

 

https://doi.org/10.20961/ ijsascs.v1i2.5130 
Armstrong, M. I., Birnie-Lefcovitch, S., & Ungar, M. T. (2005). Pathways between social 

support, family well being, quality of parenting, and child resilience: What we know. 
Journal of child and family studies, 14, 269-281. https://doi.org/10.1007/ s10826-005-5054-

4 
Artino, A. R. (2012). Academic self-efficacy: from educational theory to instructional 

practice. 
Perspectives on medical education, 1, 76-85. https://doi.org/10.1007/  

s40037-012-0012-5 
Asvio, N. (2017). The influence of learning motivation and learning environment on 

undergraduate students’ learning achievement of management of Islamic 
education, study program of IAIN Batusangkar In 2016. Noble International Journal 
of Social Sciences Research, 2(2), 16-31. http://napublisher.org/?ic=journals&id=2 

Asvio, N. (2022). The influence of learning motivation and learning environment on 
undergraduate students’ learning achievement of management of Islamic 
education, study program of IAIN Batusangkar In 2016. 

Bafadal, I., & Nurabadi, A. (2019, December). Efforts to improve the integrity of the 
principal with the moral debate model. In The 4th International Conference on 
Education and Management (COEMA 2019) (pp. 1-4). Atlantis Press. 

https://doi.org/10.2991/coema-19.2019.1 
Baldwin, D., Bobes, J., Stein, D. J., Scharwächter, I., & Faure, M. (1999). Paroxetine in 

social phobia/social anxiety disorder: randomised, double-blind, placebo-
controlled study. The British journal of psychiatry, 175(2), 120-126. 
https://doi.org/10.1192/bjp.175.2.120 

Bandura, A. (1993). Perceived self-efficacy in cognitive development and functioning. 
Educational psychologist, 28(2), 117-148. https://doi.org/10.1207/s15326985 ep2802_3 
Bandura, A. (1994). Self-efficacy. In. VS Ramachaudran. Encyclopedia of human behavior, 

4(4), 71-81. New York: Academic Press.https://doi.org/10.4236/jss.2013.16001 
Bandura, A., & Locke, E. A. (2003). Negative self-efficacy and goal effects revisited. 

 

http://napublisher.org/?ic=journals&id=2


  63 

 

Journal of applied psychology, 88(1), 87. https://doi.org/10.1037/0021-9010.88.1.87 
Bandura, A., & Wessels, S. (1994). Self-efficacy (Vol. 4, pp. 71-81). na. 

https://doi.org/10.4236/ojpp.2022.124042 
Boynton, M., & Boynton, C. (2005). The educator's guide to preventing and solving 

discipline problems. ASCD. 
Boynton, M., & Boynton, C. (2009). The Educator’s Guide to preventing and solving 

discipline problems, Alexandria, VA, Association for Supervision and Curriculum 
Development. Evertson, CM, Emmer, ET et Worsham, ME (2005). Classroom 
management for elementary teachers, 7e éd. http://www.ascd.org 

Briançon, S., Bonsergent, E., Agrinier, N., Tessier, S., Legrand, K., Lecomte, E., ... & Collin, 
J. F. (2010). PRALIMAP: study protocol for a high school-based, factorial cluster 

randomised interventional trial of three overweight and obesity prevention 
strategies. Trials, 11(1), 1-15. https://doi.org/10.1186/1745-6215-11-119 

Briñol, P., & Petty, R. E. (2012). 14 A history of attitudes and persuasion research. 
Handbook of the history of social psychology, 283. 

Çakıroğlu, Ü. (2014). Analyzing the effect of learning styles and study habits of distance 
learners on learning performances: A case of an introductory programming course. 
International Review of Research in Open and Distributed Learning, 15(4), 161-
185. https://doi.org/10.19173/irrodl.v15i4.1840 

Cerino, E. S. (2014). Relationships between academic motivation, self-efficacy, and 
academic procrastination. Psi Chi Journal of Psychological Research, 19(4)., 
https://doi.org/10.24839/2164-8204.JN19.4.156 

Chemers, M. M., Hu, L. T., & Garcia, B. F. (2001). Academic self-efficacy and first year 
college student performance and adjustment. Journal of Educational psychology, 
93(1), 55. https://doi.org/10.1037/0022-0663.93.1.55 

Christi Bergin, (2021), Positive Teacher-Student Relationships Have Cascading Benefits. 
https://doi.org/10.1016/j.learninstruc.2022.101581 

Colarossi, L. G., & Eccles, J. S. (2003). Differential effects of support providers on 
adolescents' mental health. Social Work Research, 27(1), 19-30. 

 

http://www.ascd.org/


  64 

 

https://www.jstor.org/stable/42659512 
Cornejo-Araya, C. A., & Kronborg, L. (2021). Inspirational teachers’ model: A constructivist 

grounded theory study in gifted education. Journal for the Education of the Gifted, 
44(3), 300-326. https://doi.org/10.1177/01623532211023595 

Corno, L., & Mandinach, E. B. (1983). The role of cognitive engagement in classroom 
learning and motivation. Educational psychologist, 18(2), 88-108. 
https://doi.org/10.1080/00461528309529266 

DeSteno, D., Petty, R. E., Rucker, D. D., Wegener, D. T., & Braverman, J. (2004). Discrete 
emotions and persuasion: the role of emotion-induced expectancies. Journal of 
personality and social psychology, 86(1), 43. 

https://doi.org/10.1037/0022-3514.86.1.43 
Di Serio, Á., Ibáñez, M. B., & Kloos, C. D. (2013). Impact of an augmented reality system 

on students' motivation for a visual art course. Computers & Education, 68, 586-
596. https://doi.org/10.1016/j.compedu.2012.03.002 

Dietrich, J., Schmiedek, F., & Moeller, J. (2022). Academic motivation and emotions are 
experienced in learning situations, so let's study them. Introduction to the special 
issue. Learning and Instruction, 81, 101623. 
https://doi.org/10.1016/j.learninstruc.2022.101623 

Ebele, U. F., & Olofu, P. A. (2017). Study Habit and Its Impact on Secondary School 
Students' Academic Performance in Biology in the Federal Capital Territory, Abuja. 
Educational Research and Reviews, 12(10), 583-588. 
http://academicjournals.org/journal/ERR 

Epstein, M. H., Harniss, M. K., Pearson, N., & Ryser, G. (1999). The Behavioral and 
Emotional Rating Scale: Test-retest and inter-rater reliability. Journal of Child and 
Family Studies, 8, 319-327. https://www.jstor.org/stable/23889087 

Feltz, D. L., Short, S. E., & Sullivan, P. J. (2008). Self-efficacy in sport. Human Kinetics. 
Foulstone, A. R., & Kelly, A. (2019). Enhancing academic self-efficacy and 
performance among fourth year psychology students: Findings from a short 
educational 

 

http://www.jstor.org/stable/42659512
http://academicjournals.org/journal/ERR
http://www.jstor.org/stable/23889087


  65 

 

intervention. International Journal for the Scholarship of Teaching and Learning, 13(2), 9. 
https://doi.org/10.20429/ijsotl.2019.130209 

Frankenhuis, W. E., & Fraley, R. C. (2017). What do evolutionary models teach us about 
sensitive periods in psychological development?. European Psychologist. 
https://doi.org/10.1027/1016-9040/a000265 

Gafoor, A. K., & Ashraf, M. (2016). Academic Self-Efficacy Scale-2006. Calicut: 
Department of Education, University of Calicut. 
https://doi.org/10.13140/RG.2.1.3930.2640 

Gölgeci, I., Ferraris, A., Arslan, A., & Tarba, S. Y. (2019). European MNE subsidiaries' 
embeddedness and innovation performance: Moderating role of external search 
depth and breadth. Journal of Business Research, 102, 97-108. 
https://doi.org/10.1016/j.jbusres.2019.05.011 

Gopalan, V., Bakar, J. A. A., Zulkifli, A. N., Alwi, A., & Mat, R. C. (2017, October). A review 
of the motivation theories in learning. In Aip conference proceedings (Vol. 1891, 
No. 1). AIP Publishing. https://doi.org/10.1063/1.5005376 

Gunawan, I., Kusumaningrum, D. E., & Sumarsono, R. B. (2019, December). Investigation 
of Principal Leadership Based on Pesantren: Descriptive Study about 
Implementation of Human Resources Empowerment Models Based on Soft System 
Methodology. In The 4th International Conference on Education and Management 
(COEMA 2019) (pp. 255-258). Atlantis Press. 

https://doi.org/10.2991/coema-19.2019.52 
Haq, S. U., & Khalil, A. (2022). Identifying Common Study Habits of High Achievers of 

Undergraduate Students in Pakistan: A Thematic Analysis. Journal of Development 
and Social Sciences, 3(2), 986-995. https://doi.org/10.47205/jdss.2022(3-II)88 

Harackiewicz, J. M., Smith, J. L., & Priniski, S. J. (2016). Interest matters: The importance 
of promoting interest in education. Policy insights from the behavioral and brain 
sciences, 3(2), 220-227. https://doi.org/10.1177/2372732216655542 

Herpratiwi, Ahmad Tohir, (2022), Learning Interest and Discipline on Learning Motivation, 
International Journal of Education in Mathematics, Science, and Technology 

 



  66 

 

(IJEMST), 10(2), 424-435. https://doi.org/10.46328/ijemst.2290 
Hidi, S., & Anderson, V. (1992). Situational interest and its impact on reading and 

expository writing. The role of interest in learning and development, 11, 213-214. 
https://doi.org/10.4324/9781315807430-20 

Izard, C. E. (1991). The psychology of emotions. Springer Science & Business Media. 
Jang, H. (2008). Supporting students' motivation, engagement, and learning during an 

uninteresting activity. Journal of Educational Psychology, 100(4), 798. 
https://doi.org/10.1037/a0012841 

Jennings, P. A., & Greenberg, M. T. (2009). The prosocial classroom: Teacher social and 
emotional competence in relation to student and classroom outcomes. Review of 
educational research, 79(1), 491-525. https://doi.org/10.3102/0034654308325693 

Knudstrup, M., Segrest, S. L., & Hurley, A. E. (2003). The use of mental imagery in the 
simulated employment interview situation. Journal of Managerial Psychology, 18(6), 
573-591. https://doi.org/10.1108/02683940310494395 

Krapp, A. (2002). Structural and dynamic aspects of interest development: Theoretical 
considerations from an ontogenetic perspective. Learning and instruction, 12(4), 
383-409. https://doi.org/10.1016/S0959-4752(01)00011-1 

Lepper, M. R., Corpus, J. H., & Iyengar, S. S. (2005). Intrinsic and extrinsic motivational 
orientations in the classroom: Age differences and academic correlates. Journal of 
educational psychology, 97(2), 184. https://doi.org/10.1037/0022-0663.97.2.184 

Luo, Z., Dang, Y., & Xu, W. (2019). Academic interest scale for adolescents: Development, 
validation, and measurement invariance with Chinese students. Frontiers in 
psychology, 10, 2301. https://doi.org/10.3389/fpsyg.2019.02301 

Malkoç, A., & Mutlu, A. K. (2018). Academic Self-Efficacy and Academic Procrastination: 
Exploring the Mediating Role of Academic Motivation in Turkish University Students. 

Universal Journal of Educational Research, 6(10), 2087-2093. 
https://doi.org/10.13189/ujer.2018.061005 

Mallik, P., Roy, C., Maheshwari, E., Pandey, M., & Rautray, S. (2019). Analyzing student 
performance using data mining. In Ambient Communications and Computer 

 



  67 

 

Systems: RACCCS-2018 (pp. 307-318). Springer Singapore. 
https://doi.org/10.1007/978-981-13-5934-7_28 
Manurung, D. (2022). The Effect of Spiritual Development on Students' Attitudes in 

Applicing Religious Value in Junior High School Karawang Nation's Heritage 
2015/2016 Academic Year. European Journal of Psychological Research, 9(1), 31-
37. 

McInerney, D. M. (2013). Educational psychology: Constructing learning. Pearson Higher 
Education AU. https://doi.org/10.12691/education-3-2-9 

Meral, M., Colak, E., & Zereyak, E. (2012). The relationship between self-efficacy and 
academic performance. Procedia-Social and Behavioral Sciences, 46, 1143-1146. 
https://doi.org/10.1016/j.sbspro.2012.05.264 

Murtonen, M., Olkinuora, E., Tynjälä, P., & Lehtinen, E. (2008). “Do I need research skills in 
working life?”: University students’ motivation and difficulties in quantitative 
methods courses. Higher Education, 56, 599-612. https://doi.org/10.1007/s10734-
008-9113-9 

O’regan, K. (2003). Emotion and e-learning. Journal of Asynchronous learning networks, 
7(3), 78-92. https://doi.org/10.24059/olj.v7i3.1847 

Pajares, F., & Schunk, D. (2001). The development of academic self-efficacy. Development 
of achievement motivation. United States, 7, 1-27. https://doi.org/10.1016/B978-
012750053-9/50003-6 

Pekrun, R. (2014). Emotions and learning (Vol. 24). Geneva, Switzerland: International 
Academy of Education (IAE). Open Journal of Social Sciences Vol.2 No.1, 
December 31, 2013, https://doi.org/10.4236/jss.2014.21006 

Permana, R. S. G., Roni, M., Rahmawati, W., & Susanto, S. (2022). Building Joyful Learning 
to Enhance Students Motivation in Studying English. Attractive: Innovative 
Education Journal, 4(2), 138-143. http://dx.doi.org/10.51278/aj.v4i2.382 

Perry et al., (2018), Academic Motivation: Concepts, Strategies, and Counseling 
Approaches, Professional School Counseling 16(3):158-171, 
https://doi.org/10.5330/PSC. n.2013-16.158 

 

http://dx.doi.org/10.51278/aj.v4i2.382


  68 

 

Pierce, G. R., Sarason, B. R., Sarason, I. G., Joseph, H. J., & Henderson, C. A. (1996). 
Conceptualizing and assessing social support in the context of the family. Handbook of 

social support and the family, 3-23. 
http://link.springer.com/content/pdf/10.1007/978-1-4899-1388-3_1 

Pintrich, P. R. (2003). A motivational science perspective on the role of student motivation 
in learning and teaching contexts. Journal of educational Psychology, 95(4), 667. 
https://doi.org/10.1037/0022-0663.95.4.667 

Pintrich, P. R., & Schunk, D. H. (1996). Motivation in education: Theory, research, and 
applications. (No Title). 

Reeve, J. (2018). Understanding motivation and emotion. John Wiley & Sons. 
Rowell, L., & Hong, E. (2013). Academic motivation: Concepts, strategies, and counseling 

approaches. Professional School Counseling, 16(3), 2156759X1701600301. 
https://doi.org/10.1177/2156759X1701600301 

Runyon, K., Stevens, T., Roberts, B., Whittaker, R., Clark, A., Chapman, C. K., & 
Boggs-Lopez, M. (2018). The role of self-efficacy and autonomy support in school 

psychologists’ use of ABA. Contemporary School Psychology, 22, 51-62. 
https://doi.org/10.1007/S40688-017-0126-1 

Ryan, R. M., & Deci, E. L. (2000). Intrinsic and extrinsic motivations: Classic definitions and 
new directions. Contemporary educational psychology, 25(1), 54-67. 
https://doi.org/10.1006/ceps.1999.1020 

Ryan, R. M., & Deci, E. L. (2016). Facilitating and hindering motivation, learning, and 
well-being in schools: Research and observations from self-determination theory. In 

Handbook of motivation at school (pp. 96-119). Routledge. 
http://dx.doi.org/10.4324/9781315773384.CH6 

Saeid, N., & Eslaminejad, T. (2017). Relationship between Student's Self-Directed-Learning 
Readiness and Academic Self-Efficacy and Achievement Motivation in 
Students.International education studies, 10(1), 225-232. 
http://dx.doi.org/10.5539/ies.v10n1p225 

Safitri, P. R., Tumanggor, R. O., & Tasdin, W. (2021, August). Social support and learning 

 

http://link.springer.com/content/pdf/10.1007/978-1-4899-1388-3_1
http://dx.doi.org/10.4324/9781315773384.CH6
http://dx.doi.org/10.5539


  69 

 

motivation for new students during the Covid-19 pandemic. In International 
Conference on Economics, Business, Social, and Humanities (ICEBSH 2021) (pp. 

229-234). Atlantis Press. https://doi.org/10.2991/assehr.k.210805.037 Sahu, S., Mallik, P. 
S., Meher, B., & Sahu, D.(2023). A Study Habits Inventory for 

University Students. https://doi.org/10.29322/IJSRP.13.02.2023.p13405 
Salomon, G. (1984). Television is" easy" and print is" tough": The differential investment of 

mental effort in learning as a function of perceptions and attributions. Journal of 
educational psychology, 76(4), 647. https://doi.org/10.1037/0022-0663.76.4.647 

Saracaloğlu, A. S., & Dinçer, I. B. (2009). A study on correlation between self-efficacy and 
academic motivation of prospective teachers. Procedia-Social and Behavioral 
Sciences, 1(1), 320-325. https://doi.org/10.1016/j.sbspro.2009.01.060 

Sari, S. (2014). The Effectiveness of Using English Teens Magazine towards Students’ 
Reading Interest. 

Schraw, G., & Lehman, S. (2001). Situational interest: A review of the literature and 
directions for future research. Educational psychology review, 13, 23-52. 
https://www.jstor.org/stable/23358868 

Schunk, D. H. (1991). Self-efficacy and academic motivation. Educational psychologist, 
26(3-4), 207-231. https://doi.org/10.1080/00461520.1991.9653133 

Schunk, D. H. (1992). Theory and research on student perceptions in the classroom. 
Student perceptions in the classroom, 3-23. 
Schunk, D. H. (1995). Self-efficacy, motivation, and performance. Journal of applied sport 

psychology, 7(2), 112-137. https://doi.org/10.1080/10413209508406961 
Schunk, D. H., & DiBenedetto, M. K. (2016). Self-efficacy theory in education. Handbook of 

motivation at school, 2, 34-54. 
Schunk, D. H., & DiBenedetto, M. K. (2020). Motivation and social cognitive theory. 
Contemporary educational psychology, 60, 101832. 

https://doi.org/10.1016/j.cedpsych.2019.101832 
Schunk, D. H., & Mullen, C. A. (2012). Self-efficacy as an engaged learner. In Handbook of 

research on student engagement (pp. 219-235). Boston, MA: Springer US. 

 

http://www.jstor.org/stable/23358868


  70 

 

https://doi.org/10.1007/978-1-4614-2018-7_10 
Schunk, D. H., & Pajares, F. (2009). Self-efficacy theory. Handbook of motivation at school, 

35, 54. 
Schunk, D. H., & Usher, E. L. (2012). Social cognitive theory and motivation. The Oxford 

handbook of human motivation, 2, 11-26. https://doi.org/10.1093/oxfordhb/ 
9780195399820.013.0002 

Schunk, Pajares, (2010), Self-Efficacy Beliefs, Creative Education Vol.5 No.8, May 8, 2014, 
https://doi.org/10.4236/ce.2014.58069 

Schwarzer, R., & Fuchs, R. (1996). Self-efficacy and health behaviours. Predicting health 
behavior: Research and practice with social cognition models, 163(196), 
9781315800820-10. https://doi.org/10.4236/health.2014.619315 

Scuttari, A., & Pechlaner, H. (2017). Emotions in tourism: From consumer behavior to 
destination management. Design science in tourism: Foundations of destination 
management, 41-53. https://doi.org/10.1007/978-3-319-42773-7_4 

Seo, M. G., & Ilies, R. (2009). The role of self-efficacy, goal, and affect in dynamic 
motivational self-regulation. Organizational behavior and Human Decision 
processes, 109(2), 120-133. https://doi.org/10.1016/j.obhdp.2009.03.001 

Settanni, M., Longobardi, C., Sclavo, E., Fraire, M., & Prino, L. E. (2015). Development and 
psychometric analysis of the student–teacher relationship scale–short form. 
Frontiers in psychology, 6, 898. https://doi.org/10.3389/fpsyg.2015.00898 

Stiggins, R. (2009). Assessment for learning in upper elementary grades. Phi Delta 
Kappan, 90(6), 419-421. https://doi.org/10.1177/003172170909000608 

Subramaniam, P. R. (2009). Motivational Effects of Interest on Student Engagement and 
Learning in Physical Education: A Review. International Journal of Physical 
Education, 46(2). 

Suhag, A. K., Larik, R. S. A., Tagar, A. A., & Solangi, S. R. (2016). Student academic 
motivation of secondary schools of Khairpur Mir’s. Academic Research 
International,7(1), 100-109. 

Tasgin, A., & Coskun, G. (2018). The Relationship between Academic Motivations and 

 



  71 

 

University Students' Attitudes towards Learning. International Journal of Instruction, 
11(4), 935-950. https://doi.org/10.12973/iji.2018.11459a 

Tezci, E., Sezer, F., Gurgan, U., & Aktan, S. (2015). A study on social support and 
motivation. The Anthropologist, 22(2), 284-292. 
https://doi.org/10.1080/09720073.2015.11891879 

Triarisanti, R., & Purnawarman, P. (2019). THE INFLUENCE OF INTEREST AND 
MOTIVATION ON COLLEGE STUDENTS’LANGUAGE AND ART APPRECIATION 

LEARNING OUTCOMES. International Journal of Education, 11(2), 130-135. 
https://doi.org/10.17509/ije.v11i2.14745 

Tripathi, P. (2019). Positive And Supportive Teacher Student Relationship. Think India 
 
Journal, 22(4), 2665-2673. https://doi.org/10.26643/think-india.v22i2.9391 Tus, J. (2020). 

The influence of study attitudes and study habits on the academic 
performance of the students. Ijarw| ISSN (o)-2582-1008 October, 2(4). 

https://ssrn.com/abstract=3717274 
Tyng, C. M., Amin, H. U., Saad, M. N., & Malik, A. S. (2017). The influences of emotion on 

learning and memory. Frontiers in psychology, 1454. 
https://doi.org/10.3389/fpsyg.2017.01454 

Richard, H., & Raffel, M. (2001). Principle and applications of the background oriented 
schlieren (BOS) method. Measurement science and technology, 12(9), 1576. Vakilimofrad, 

H., Ahmadian, M., Masoumi, L., & Halaj, M. M. (2021). Factors Affecting 
Academic Motivation of Medical Library and Information Science Students: A Case Study 

of Hamadan University of Medical Sciences, Iran. Library Philosophy and Practice, 
2021, 1-18. https://digitalcommons.unl.edu/libphilprac 

Vallerand, R. J., Pelletier, L. G., Blais, M. R., Briere, N. M., Senecal, C., & Vallieres, E. F. 
(1992). The Academic Motivation Scale: A measure of intrinsic, extrinsic, and 
amotivation in education. Educational and psychological measurement, 52(4), 
1003-1017. https://doi.org/10.1177/0013164492052004025 

Vanner, C., Quenneville, Z., Baerstoen, V., Tsangari, V., Arsenault-Carter, T., Doan, T., ... & 

 



  72 

 

Chomiak, K. (2022). The Importance of Student-Teacher Relationships. Classroom 
Practice in 2022. 

https://ecampusontario.pressbooks.pub/educ5202/chapter/the-importance-of-student-t 
eacher-relationships/ 

Vatankhah, M., & Tanbakooei, N. (2014). The role of social support on intrinsic and 
extrinsic motivation among Iranian EFL learners. Procedia-Social and Behavioral 

Sciences, 98, 1912-1918. https://doi.org/10.1016/j.sbspro.2014.03.622 
Wang, Z., Kouvonen, A., Satka, M., & Julkunen, I. (2019). Parental social support and 

adolescent well-being: a cross-sectional study in China. Child Indicators Research, 
12, 299-317. https://doi.org/10.1007/s12187-018-9547-2 

Wardani, A. D., Gunawan, I., Kusumaningrum, D. E., Benty, D. D. N., Sumarsono, R. B., 
Nurabadi, A., & Handayani, L. (2020, November). Student learning motivation: A 

conceptual paper. In 2nd Early Childhood and Primary Childhood Education (ECPE 2020) 
(pp. 275-278). https://doi.org/10.2991/assehr.k.201112.049 

Weiss, R. P. (2000). Emotion and learning. Training & Development, 54(11), 45-45. 
Wentzel, K. R., & Watkins, D. E. (2002). Peer relationships and collaborative learning as 

contexts for academic enablers. School Psychology Review, 31(3), 366-377. 
https://doi.org/10.1080/02796015.2002.12086161 

Wilkesmann, U., Fischer, H., & Virgillito, A. (2012). Academic motivation of students-the 
German case (pp. 1-20). zhb. https://doi.org/10.17877/DE290R-3281 

Winkel, W. S. (2003). Educational psychology and learning evaluation. Jakarta: Gramedia. 

Wiśniewska, D. (2013). Interest and interest-enhancing strategies of adolescent EFL 
learners. ELT journal, 67(2), 210-219. https://doi.org/10.1093/elt/ccs079 
Wlodkowski, R. J., & Ginsberg, M. B. (2017). Enhancing adult motivation  

to learn: A 
comprehensive guide for teaching all adults. John Wiley & Sons. 

https://doi.org/10.37074/jalt.2019.2.2.18 
Yazdani, K., & Sane Godbole, V. (2014). Studying the role of habits and achievement 

motivation in improving students’ academic performance. European Online Journal 

 



  73 

 

of Natural and Social Sciences, 3(4), pp-827. 
Yoshida, M., Tanaka, M., Mizuno, K., Ishii, A., Nozaki, K., Urakawa, A., ... & Watanabe, Y. 

(2008). Factors influencing the academic motivation of individual college students. 
International Journal of Neuroscience, 118(10), 1400-1411. 
https://doi.org/10.1080/00207450701242982 

Zimmerman, B. J. (2000). Self-efficacy: An essential motive to learn. Contemporary 
educational psychology, 25(1), 82-91. https://doi.org/10.1006/ceps.1999.1016 

Zulkosky, K. (2009, April). Self‐efficacy: a concept analysis. In Nursing forum  
(Vol. 44, No. 
2, pp. 93-102). Malden, USA: Blackwell Publishing Inc. https://doi.org/10.1111/j.1744-

6198.2009.00132.x 
 
 

 

 



 

 

 

 

 

 

 

 

 

 

 

 

 

APPENDIX 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



  75 

 
item 

 
question 

 
Correspond 

perfectly 

 
 

correspond 

 
 

Not sure 

 
Not 

correspond 

Not 

correspond 

at all 

 
 

1 

 
When I am listening to the 

wonderful music, I will be 

attracted by it and feel happy. 

     

 
 
 

2 

 
When I am listening to the 

amusing concert clips, I will 

have an inner drive to study 

music hard. 

     

 
3 

I am interested in music 

learning because it helps me 

better understand. 

     

 
4 

I feel pleasurable and satisfied 
while learning new

 music knowledge. 

     

 
 

5 

I study music because I like it 

and I want to be a good 

musician. 

     

 
6 

I study music because I want 

to enter a high quality 

university. 
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7 
I study music so that I could 

get a good job and salary. 

     

 
8 

I practice my voice hard so 

that my teacher will praise me 

for being great. 

     

 
9 

I studied hard to get good 
 

grades in vocal music. 

     

 
10 

I study music in order to get 

the prizes in the singing 

competition. 

     

 

Academic Self-efficacy Questionnaire 

 
 

item 

 
 

question 

 
Correspond 

perfectly 

 
 

correspond 

 
 

Not sure 

 
Not 

correspond 

Not 

correspond 

at all 
 

1 
I believe I have the ability to 

 
do well in my music studies. 

     

 
2 

I believe I have the ability to 

solve the difficult problems in 

my study. 

     

 
3 

Compared with other students, 

I know more music knowledge 

and can do better than others. 
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4 

I often choose the difficult 

learning tasks, even if require 

more effort. 

     

 
5 

No matter how my exam 

scores are, I will never doubt 

my learning ability. 

     

 
6 

It's not easy for me to win 
 

awards in music competitions. 

     

 
 

7 

For me, it was easy to stick to 

my study ideals and reach my 

study goals. 

     

 
8 

For me, become a good singer 

is not something that comes 

easily. 

     

 

Learning Interest Questionnaire 

 
 

item 

 
 

question 

 
Correspond 

perfectly 

 
 

correspond 

 
 

Not sure 

 
Not 

correspond 

Not 

correspond 

at all 
 

1 
Studying music makes me feel 

 
good. 

     

 
2 

I want to study music because 
 

i like composing. 
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3 

I don't like learning about 

music theory because

 it's boring. 

     

4 
I don't really like the major I am 

studying. 

     

 

5 
I will use my spare time to 

study the music performance 

course that I am interested in. 

     

 
 

6 

I will take the initiative to 

combine my academic 

interests with my major. 

     

 
7 

I am interested in every 
 

section of the music textbook. 

     

 

8 

After the lesson I will actively 

explore the unresolved issues 

of voice breath and bite in 

class. 

     

 

9 

During the music class, I was 

very active in answering 

professional questions from 

the teacher. 

     

10 
During class, I often wished 

that class would end soon. 
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Emotion Questionnaire 

 
 

item 

 
 

question 

 
Correspond 

perfectly 

 
 

correspond 

 
 

Not sure 

 
Not 

correspond 

Not 

correspond 

at all 

 
1 

I am always very happy 
when i 

 
have the music class. 

     

 
2 

I feel that learning music 

is funny and I am 

passionate about it. 

     

3 I feel unhappy in my task.      

4 
When I feel unhappy, I 

can't finish my studies. 

     

 
5 

I feel nervous and uneasy 
 

before every exam. 

     

 
6 

When I get a medal in a 
music 
competition, I will jump up 

and down with joy. 

     

7 
I get frustrated when I 

don't do well in exams. 

     

 
8 

In music class I would 
worry 
that my singing was not 

good enough and my 

voice was shaky. 
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9 

If someone yells in my ear, my 

heart rate goes up and I get 

scared. 

     

 

10 
If someone yells in my ear, my 

heart rate goes up and I get 

     

 scared.      

 
11 

Every time I stand on the 
stage, I get nervous, my hands 

shake, my legs shake, and 

even my face stiffens. 

     

 
 

12 

It makes me happy when I see 

the audience clapping and 

applauding for me off stage. 

     

 
13 

I will be shy and blush when 
 

being praised in public. 

     

 
14 

When I see the judges 

frowning, I get nervous and my 

palms get sweaty. 

     

 
15 

When I didn't finish the music 

homework assigned by my 

teacher, I would cry. 

     

 
 
 
 



  81 

Learning Habits Questionnaire 

 
 
 

item 

 
 

question 

 
Correspond 

perfectly 

 
 

correspond 

 
 

Not sure 

 
Not 

correspond 

Not 

correspond 

at all 

 
1 

I spend hours  cramming the 
 

night before an exam. 

     

 
2 

I'm worried that the exam 

results will affect my daily 

study. 

     

 
3 

In class, I take the initiative to 

answer the teacher's 

questions. 

     

 
4 

I don’t take another look at my 
class notes for days after they 

are taken. 

     

5 
I write my papers the night 

before they are due. 

     

 
6 

I write my papers the night 
 

before they are due. 

     

 
7 

I get tired or distracted while 
studying for a long period of 

time. 

     

 
8 

When listening to the class, I 
have a hard time 

concentrating. 
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9 
I read the  learning  material 

before the class. 

     

10 I will take notes during class.      

 
 

Student-teacher Relationship Questionnaire 

 

item 

 

question 

 
Correspond 

perfectly 

 

correspond 

 

Not sure 

 
Not 

correspond 

 
Not 

correspond 

      at all 

 
 

1 

I understand the

 good intention of the 

teacher, I try to 

correct. 

     

 
 

2 

My teacher's expertise is very 
impressive and they often 

demonstrate to me in class 

and give me a clear 

understanding of the abstract 

nature of vocal principles. 

     

 
3 

Because my teacher cares 
about me very much, I am 

willing to talk to my teacher. 
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4 My teacher treats

 each student equally. 

     

 
5 

My teachers are willing to help 

and advise me when I am 

having difficulties in my major. 

     

 
6 

When I made a mistake, my 
teacher is willing to help me 

analyze the cause and solve 

the problem. 

     

 
7 

Whether I am good at 
something or not, my teachers 

will guide me and encourage 

me. 

     

 
8 

I feel happy to be with the 
 

teacher after class. 

     

 
9 

When I did something wrong, 
my teacher would

 punis

h me. 

     

 
10 

My teacher is very caring and 

they often asks me questions 

about my professional 

knowledge in class. 
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Parental Social Support Questionnaire 

 
 

item 

 
 

question 

 
Correspond 

perfectly 

 
 

correspond 

 
 

Not sure 

 
Not 

correspond 

Not 

correspond 

at all 
 

1 
My parents don't understand 

 
what I need. 

     

2 My parents don’t respect my 
decision. 

     

 
3 

My parents will give me 

encouragement when I meet 

the difficulties in study. 

     

4 My parents don’t like to praise 
me. 

     

5 
My parents like to discuss 

things with me. 

     

 
 

6 

My parents will find me 

professional teachers to help 

me learn better. 
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7 

My parents will provide me 

with a safe and stable living 

environment. 

     

 
 

8 

My parents would buy me 

music equipment to help me 

study better. 

     

 
9 

When I need to buy 

extracurricular materials, my 

parents were generous. 

     

 
 
 

10 

To improve my academic 

performance, my parents 

would spend a lot of money to 

enroll me in tutorial classes. 

     

 
Researcher Profile 

 

 

 

 

 

 

 



 

VITA 
 

VITA 
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